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1. Introduction 
1.1 Field of interest 
This project is going to outline the complexity of entering adolescence when being 
diagnosed with autism. Our interest lies in an investigation of the challenges that 
autists go through when significant changes physically as well as mentally occur. Our 
framework for the investigation is theoretically based, and we will explore the 
challenges with a psychological as well as a societal approach.  
 
Research has shown that most people with autism are not able to take part in social 
interaction, which is an aspect of adolescence that is considered to be important in 
order to understand oneself as well as the culture and society we are embedded in. 
Autism has been ascribed various causes, among these are brain dysfunction, genetics 
as well as “mindblindness”. Mindblindness implies that people with autism cannot 
understand other people’s feelings, beliefs and intensions. Consequently these people 
are assumed to live in an isolated world because they are not able to interact with 
their surroundings; rather, these are often considered as intruders in the autistic 
world.  
The common assumption within psychology is that adolescence is the period in 
human development, where identity formation occurs. This search for identity is the 
noted cause of the concept of tempestuous youth. We therefore assume that if the 
adolescence is particularly difficult for average adolescents, it must be even more 
frustrating for teenagers diagnosed with autism. This is the background for our 
inspiration, which therefore entails a greater motivation.  
 
In order to understand the challenges and deviations entailed in autism, we find that a 
comprehensive theoretical understanding of development in average adolescents is 
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essential. The challenges for people with autism will be found in relation to the 
difficulties average children have, as described by Erik H. Erikson and Thomas 
Ziehe. Our theoretical understanding of autism is founded on Simon Baron-Cohen’s 
theory of “Theory of mind” and subsequently “mindblindness”.  
The aim of the report is to identify the challenges for autists in adolescence and 
thereby outline the most crucial challenges. 
Rasmus er alt for sej 
1.1.1 Introduction to autism 
In this section we will provide a brief introduction to autism, which will serve as a 
section of clarification. This introduction will provide the reader with a basic 
understanding of autism, before presenting our research question.  
Autism is described as a fundamental, innate developmental disorder that entails 
social and mental impairments throughout life. People diagnosed with autism have 
difficulties in ‘reading’ mental states of other people, as well as understanding the 
social norms and cultural definitions which are implicitly related to objects and 
situations. It is estimated that 1 out of 1000 children is autistic (Mesibov et. al., 
1997). Though the disorder varies in degree there are shared characteristics which 
enable clinicians to diagnose the disorder. These are, among others, lack of reciprocal 
contact and communication as well as narrow and repetitive behaviour. It is however, 
difficult to make the diagnostic criteria sufficient due to individual differences in 
intelligence, developmental aspects, as well as the severity of mindblindness. 
Researchers agree that there is no cure for this disorder, though some symptoms can 
be reduced, either by medicine or by behavioural training. 
By definition the disturbance must be manifested by delays or abnormal functioning 
in at least one of the following areas: social interaction, language or imaginative play. 
This is because a child must be diagnosed with autism before the age of three. The 
early development of social skills, such as eye-contact, smiling, babbling, imitation 
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and joined attention, has proven to be significant for the advance of further social 
skills and development in average children (Trillingsgaard, 1996).  
Throughout time many and various causal explanations have been provided for 
autism. In the years after Kanner’s (1943) discovery of autism it was widely 
accepted, among clinicians, that autism was a reaction to gross negligence. However, 
as more knowledge has been gained it is agreed that autism is likely to be the cause of 
brain dysfunction, though there is still disagreement as to where this dysfunction is 
located. Autism appears at all levels of intelligence, but the vast majority of autists 
are severely mentally retarded (Peeters, 1999).  
 
1.2 Research question 
Our research question is based on the challenges found in average adolescent during 
the stage of adolescence, in relation to the theories of Erik H. Erikson and Thomas 
Ziehe. By contrasting the average adolescent to the adolescent with autism, we will 
clarify the differences between them. We assume that adolescence is particularly 
difficult for people diagnosed with autism.  
Our research question is articulated as follows. 
 
What are the challenges for children with autism during adolescence? 
 
1.3 Delimitations 
Our field of interest is limited to illustrate adolescence in teenagers with autism and 
average teenagers. However, average adolescencts is only included in order to 
provide a comprehensive understanding of the changes explicit and implicit in 
development, thus this is not our focal point. The primary focus of this report is to 
illustrate the particular challenges and deviations of adolescents with autism. We 
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could have chosen to focus on children or adults, but we found that much literature 
and research is already available within these areas, hence we chose to work with 
adolescents because it is an area in which much research still needs to be done.  
We have also decided not to include neurological mechanisms and disorders, since 
this is not in our field of interest. Furthermore we will not enter a clarification of the 
brain dysfunctions and biological origins of autism. These are not relevant to our 
project, because they are merely alternative explanations of autism.  
 
We have chosen to focus on boys, and thereby delimit all research concerning girls. 
We have chosen this because the gender division is that four out of five diagnosed are 
boys. This gender division will not be investigated further. Neither do we wish to 
analyse any feasible significance of family structure, social or societal conditions. 
The theories applied are not meant to be comparisons, rather they are supposed to 
provide various explanations and support for each other in the causal explanations of 
autism.  
The aim of the report is, as previously mentioned, to identify the challenges for 
people with autism during adolescence.  
We do not intend to provide a guide for how to carry out case studies; neither do we 
wish to provide a guide for parents or practitioners. We have chosen to exclude 
adolescents with autism that are severely mentally retarded, or physically 
handicapped; thus we will only focus on high functioning autists (HFA). Furthermore 
we have chosen not to investigate children diagnosed with Aspergers Syndrome (AS) 
in adolescence. This delimitation occurred, because the line between children with 
AS and HFA are vague (Peeters & Gillberg, 2002). It is currently being debated if 
there is a need for two diagnostic criteria’s. It is widely accepted that both 
syndromes, constitutes the disability of triadic representations. And even tough 
impaired motor skills are seen in both cases it is only mentioned as a part of the 
Asperger Syndrome, so in terms of the criteria’s the two diagnoses are very similar. 
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Because of this, they require very similar treatments. It has been argued lately that the 
term Asperger Syndrome is still being used because the autism diagnoses imply 
mental retardation. 
 
 
Therefore in order to create as much focus as possible for our investigation and 
discussion, we have chosen to delimit these.  
1.4. Report Structure 
Chapter two will provide the reader with more thorough presentation of autism as a 
developmental disorder and the historical outline. Furthermore a description of 
related developmental disorders is included, along with a distinction between 
Aspergers Syndrome and autism, as well as a distinction between “low-” and “high 
functioning” autists. Having created a basic understanding of autism in chapter two, 
we will in chapter three provide the reader with our theoretical approach to autism 
“Theory of mind” and subsequently “Mindblindness” by Simon Baron-Cohen and 
colleagues (1995). This chapter will end with a critique of mindblindness based on 
Peter Carruthers.  
After providing the reader with the essential knowledge of autism, we proceed to a 
brief description of the development during adolescence in average children in 
chapter four. The description of average adolescents are divided into physical, 
sexual, cognitive and social development, which provides an outline with some of the 
problems adolescents supposedly have to face. The chapter will then commence with 
our framework for investigation namely theories concerning identity formation and 
development in adolescence. The first theory to be presented is Erik H. Eriksson’s 
(1971) identity formation theory. The second theory is Thomas Ziehe’s (1989) theory 
concerning the impact society has on the adolescents’ identity formation. These two 
theories will be used in the further outline of the challenges teenagers deal with, in 
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order to delineate the challenges adolescents with autism have. The chapter will end 
with a discussion where we incorporate some views from the anthropologist, 
Margaret Mead, as she argues that adolescence is not tempestuous, in contrast to 
Erikson’ and Ziehe’s view. 
Chapter five contains our investigation of what challenges a teenager with autism 
will meet in adolescence. We have identified three main areas in relation to average 
adolescence that are common in both Erikson and Ziehe’s theories, namely identity 
formation, social relations and work identity. We have divided the investigation in 
two and we start with Erik H. Erikson’s theory and proceed with Thomas Ziehe. In 
both sections we apply the theory of adolescents to autism and identify the main 
difficulties by ending each investigation with a list of challenges. We will further 
comment on, if we believe that the adolescents with autism will achieve an identity 
according to our theorists.   
Chapter six will entail the discussion. The discussion will consist of the results 
found in the previous investigation. We will choose some areas from the investigation 
which will become our point of departure. We will draw some preliminary 
conclusions which then will be elaborated in the conclusion in chapter seven.  
Chapter eight will consist of the mandatory group process description, Danish 
summary and abstract.  
 
1.5 Dimensions 
“The forgotten youth” is an investigation of the challenges and deviations entailed in 
autism. A comprehensive understanding of average children and teenagers is 
provided in order to understand the deviations that are estimated to be important for 
people with autism and respectively.  
The psychological theories applied have different understandings of the individual as 
a subject. The report deals with the human being as a subject, its cognitive abilities as 
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well as interpersonal relations and interactions. The report also includes subjectivity, 
which is the process in which the human being becomes a subject. This process 
involves identity formation and social interaction, as well as how social relations 
affect average and adolescents with autism. Based on our field of interest and the 
literature applied we intend to cover the dimension of Subjectivity and learning.  
 
The introduction leads us to the beginning of our research. We have outlined our 
theoretical frame for both average development and autism. We have introduced our 
research question on the basis of a brief introduction of autism. Our research question 
will bring with it, various theories and the frame is apparent throughout the report.  
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2. Framework for autism 
Autism is a developmental disorder, which has been the subject of much debate. 
Following this will be a description of autism by Leo Kanner from 1943, and 
furthermore we will explore how a definition of autism as it is looked upon today as 
stated in the DSM-IV criteria. This chapter will serve as a foundation for 
understanding what autism entails and as a background before entering into Simon 
Baron-Cohen’s (1995) theory concerning autism in the following chapter. 
 
2.1 The history of autism 
Autism got its name in Leo Kanner’s article “Autistic disturbances of affective 
contact” from 1943. He described 11 cases of children who had shared characteristic 
impairments, such as inability to relate themselves to other people and situations as 
well as having language deficits. Their behaviour was characterised by a desire for 
sameness and routine, and any changes in routine or arrangements could cause 
serious distress. These characteristics are still a part of the definition of autism 
(Kanner, 1997).  
 
Leo Kanner’s definition of autism 
The children that Kanner (1943) observed in his studies showed extreme autistic 
contact disability.  For instance, when parents reached out for the babies, the babies 
did not reach out for their parents. He also described the children as having a 
compulsive need almost anxiety to obtain the routines, e.g. a new route to school, or 
dinner at a different time than usual, could cause serious anxiety or distress in the 
child. Kanner found that some of the children had an excellent mechanic memory, 
which he described as the ability to memorise large amounts of information, without 
any special signification. However, this does not coincide with the knowledge of 
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autism we have today, in which it is found that most children with autism are 
severely mentally retarded. The children in Kanner’s study showed pervasive use of 
echolalia, which is repeating words and sentences heard on television or in 
conversation, but the children were not able to use words for communication. The 
children often referred to themselves as “you”, whereas “I” referred to the other 
person. For example a request would be posed in a question like: “Would you like a 
glass of milk?” which actually meant “I would like a glass of milk”. Kanner also 
found that the children in his study showed over sensitivity towards stimuli, they had 
strong reactions to loud noises, such as vacuum cleaners or perhaps just a strong wind 
(Happé, 1995; Kanner, 1997). Based on Leo Kanner’s description of the 
characteristic impairments in autism it becomes evident that autism first of all entails 
lack of social interaction, and thus lack of affection for parents and other people. 
Secondly autism involves deficits in language and communication, and thirdly autism 
implicates repetitive and compulsory behaviour. Kanner wrote that autism was 
mainly due to biological deficits. However, he also believed that the interaction 
between parents and the autistic child should be included in the causes of autism.  
 
This outline of Kanner’s early research of autism brings us to how we look at autism 
today. This is best seen through the DSM-IV criteria. 
 
2.2 Autism; a developmental disorder 
In this following section we will look at the definition of autism as stated in the 
DSM-IV criteria. The DSM is Diagnostic & Statistical Manual and contains 
definitions of psychiatric disorders. The DSM-IV criteria are divided into three main 
areas, which will be elaborated on in the following section. 
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Social interaction impairment 
The first main area, social impairment, is explained by four subcategories. 1) A non-
verbal impairment, which manifests itself in, among others, eye-to-eye gaze. This 
constitutes the missing ability to keep eye contact for more than just a moment. It 
also includes facial expressions or lack there of. People with autism usually do not 
show emotions by the use of facial expressions or body language, except when they 
act in distress or have tantrums (Mesibov, et al., 1997). 2) This impairment describes 
the lack of relationships among children with autism. Autists are usually not 
interested in making friends and those who might want to; do not know how, because 
they are socially impaired. Thus they do not know how to interact with other people. 
3) The social interaction impairment denotes a lack of shared interests. Children with 
autism do not share their enjoyment or personal interests with other people; for 
instance if a child with autism sees a plane in the sky he or she does not turn to see if 
another person is aware of it too. 4) Children with autism also show lack of emotional 
reciprocity, e.g. they do not realise that they monopolise a conversation on a topic 
which is boring to the listener (Mesibov et. al., 1997).  
 
Communication impairment 
The second main area is the communication impairment. This impairment is also 
explained by four subcategories. 1) A child with autism shows delay or lack of 
development in the spoken language. If language is present it is often deviant, e.g. 
switching pronouns or using echolalia. Echolalia is like a parrot repeating sentences 
or words from conversations or television (Colman, 2003). 2) People with autism 
show lack of initiating or sustaining conversation. For example people with autism 
often have difficulties entering a conversation, or even being interested in a 
conversation on a topic chosen by another person, hence the monopolised tendencies 
previously described. People with autism may have extensive use of language, but 
often enters a monologue on a subject of own interest (Mesibov et al., 1997). 3) 
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People with autism often show repetitive use of language and stereotypes or 
idiosyncratic languages, e.g. by a strong use of echolalia. This can be delayed; 
repeating scripts or conversations from television, or it can be immediate repeating of 
words or phrases. 4) People with autism often lack the ability of pretend play or 
social imitation play, which is appropriate to the developmental level. Some people 
with autism may never enter pretend play, others might insist on playing the exact 
same scene, with the same words and the same people every time (Mesibov et al., 
1997). 
 
Restricted repertoire of interest and activities 
The third and last main area is restricted repertoire of interest and activities. This 
area is explained by four sub-categories as well. 1) People with autism often have a 
compulsive obsession with one specific subject, which they will memorise all facts 
available and converse mainly on that. They will enter a monologue on the subject 
oblivious to the fact that it is probably not a subject of interest to other people. 2) 
People with autism need daily routines in order for them to deal with everyday life. 
An example could be that they need to walk to school by the same route every day 
and can often only eat food with a certain colour.  3) Repetitive motor mannerism is 
another sub category, which may occur in a person with autism. This can be 
repetitive body movements such as rocking, hand clapping or head banging. 4) 
People with autism may show a persistent preoccupation with specific parts of 
objects. For instance some have obsessions about hinges on doors or wheels on trucks 
(Mesibov et al., 1997). 
 
In order to be diagnosed with autism, a person must meet at least two of the four 
categories in the social interaction impairment area, and at least one from the 
communication impairment area and one from the restricted repertoire of interest and 
activities area (Mesibov et al., 1997). The above-mentioned are the criteria by which 
                                        14
autism is diagnosed, which are found in the DSM-IV. But what are the causes for 
autism then? This is an area where scientists have not come up with an answer yet. 
The common assumption is that autism is based on biological neurological causes. 
The idea is that autism is a behavioural expression of a neurological dysfunction. It 
has been proven that some of the problems in autism are caused by genetic 
relationships and others by certain brain deficits that stem from medical conditions. 
However, it is still unknown how and to what degree autism is caused by one or the 
other. This discussion will not be further elaborated, because it is not relevant to our 
research. (Peeters & Gillberg, 2002). 
 
Asperger’s Syndrome (AS) 
Although we have delimited AS, and not will be using it in our investigation, we 
believe that AS is so closely related to autism, that we need to outline it.  
 
Throughout time extensive research has been done in the area of autism, which has 
led to the discovery of a syndrome similar to autism but with some deviations. Hans 
Asperger (1944) defined AS in Austria at approximately the same time as Kanner 
(1943) defined autism in USA.  
AS is diagnosed slightly different than autism, but in general it has the same traits, 
especially in comparison to “high-functioning” autists, whereas “low-functioning” 
autists have too many deviations in relation to the IQ, social skills etc. The criteria for 
AS diagnosis have also been defined in the DSM-IV. It is defined by six categories, 
which are outlined below. 
 
Qualitatively deviant social interaction 
This category is explained by four sub-categories. 1) The first sub category is defined 
by obvious deviant use of non-verbal behaviour such as eye-to-eye gaze, body 
posture and gesticulation. 2) The second sub category is lack of relations to peers 
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appropriate to the developmental level. 3) A person with AS show lack of sharing, 
enjoyments and interests. 4) A lack of social and emotional understanding. (Peeters & 
Gillberg, 2002) 
 
Narrowed repetitive behavioural interest and activity routines.  
The second category is further explained by four sub-categories. 1) A remarkable 
preoccupation with narrowed interest patterns, which is deviant in intensity and 
focus. 2) A maintaining of what seems to be meaningless routines and/or rituals. 3) A 
repetitive use of motor mannerisms for example rigid hand movements and 4) a 
preoccupation with part of objects (Peeters & Gillberg, 2002). From this it is evident 
that several impairments and deviations are found in both autism and AS, which is a 
challenge in the distinction between the two.  
In the following, the differences in the diagnosis shall be proven: the third category in 
AS is clinical significant disturbance of social and activity related area. The fourth is 
no clinical significant delay in development of language, and the fifth is no clinical 
significant delay in the cognitive development, or in the appropriate ability to be self-
reliant in accordance to developmental level. And finally a person with AS does not 
meet the criteria of another specified developmental disorder or schizophrenia 
(Peeters & Gillberg, 2002). Thus the differences between AS and autism are within 
the areas of language and cognitive development. To be diagnosed with autism 
therefore seems to imply additional impairments as compared to the diagnosis of AS.  
 
2.3 Related developmental disorders 
Unfortunately other syndromes are often connected to autism, which in turn can make 
it difficult to diagnose. We will explore these in this section. 
The related syndromes vary from schizophrenia over Attention Deficit Disorder to 
learning disabilities and even mental retardation. The one most closely connected is , 
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as mentioned above, Asperger’s syndrome (AS). Autism is often related to mental 
retardation, though there is a difference. Studies show that around 20 percent of 
people with autism have an IQ above 70 (normal to near-normal range of 
intelligence), whereas approximately 80 percent have an IQ below 70 and thereby 
could be classified as mentally retarded (Mesibov et al., 1997; Peeters & Gillberg, 
2002). The cases where autism is combined with mental retardation are referred to as 
low-functioning autism, and the cases where the IQ is above 70 are referred to as 
high-functioning autism.  
 
We have now provided an outline of the autistic disorder, as it is defined in clinical 
psychology; we now have the means to investigate the more theoretical approach to 
the causes of autism. This is done by the use of Simon Baron-Cohen. 
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3. Theoretical understanding of autism 
In this chapter we will explain Simon Baron-Cohen’s theory of Theory of Mind 
(ToM). This outline is provided in order to bring extensive knowledge to our 
theoretical framework, for people with autism. Baron-Cohen’s (1995) theory will 
serve as a tool in the later investigation of autism, in relation to the theories from 
Erikson (1971) and Ziehe (1996). 
 
3.1 Theory of mind 
Social interaction is in effect considered to be the core of human behaviour. We are 
raised by our parents, in familial communities in which we constantly interact with 
other people. Subsequently we develop several conceptions and beliefs about people, 
human behaviour, social interaction and the rules and roles embedded in our particular 
surroundings. For years it was understood that the world was pre-packed, ready to 
embrace us with its concepts, interpretative framework and mental organisation. 
However, in the last three decades cognitive scientists have found that there are ‘alien 
minds’ whose machinery does not work, among which there were neurologically 
impaired individuals who had cognitive deficits and disabilities. This advance has led 
scientists to believe that perhaps it is not the world that organises our minds, but rather 
the mind is imposing its own pre-existing organisations onto the world (Baron-Cohen, 
1995).  
Based on these findings many cognitive scientists have come to the conclusion that all 
humans must interpret the world and others in some mentalistic terms.  
The ability to represent, conceptualise, and reason about mental states appears to be 
one of the greatest accomplishments in human evolution. We are mind readers by 
nature which has lead to a ‘theory of mind’ mechanism, also referred to as ToMM 
(Baron-Cohen, 1995). The concept of theory of ‘theory of mind’ shall be referred to as 
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the theory of ToM. This cognitive design consists of mechanisms which helps us to 
interpret other people’s mental states by linking observable cues to representations of 
unobservable mental states (Nylander, 2003). Because this machinery apparently is so 
fundamental to the operation of our minds, it is fatal when it breaks down. A blind 
person looses the visual world, but for someone who’s ToMM is impaired the 
consequences are far more serious. If the ToMM is impaired one is blind to the 
existence of other minds, while still living in the same complex world. (Malle, 2005; 
Baron-Cohen, 1995). 
According to Baron-Cohen (1995) Nicholas Humphrey was one of the first theorists 
to suggest that “Human beings are born psychologists” (Baron-Cohen, 1995, p. 5). 
Simon Baron-Cohen and his colleagues; Uta Frith, and Alan Leslie also referred to as 
“The London-group”, have extended their work, hoping to contribute to a model of 
psychological development of mind reading, in which they propose that some 
fundamental mechanisms must bring about this ability. Our details concerning the 
theory of ToM will rely on the work of Baron-Cohen and colleagues since they have 
the most advanced and explicit comprehension of the concept.  
Their intentions with the theory of ToM were to explain the concept of mindblindness, 
which they believe to be the underlying cause of autism. We shall deal with this 
concept consequently to the theory of ToM.   
The theory of ToM is a framework through which we interpret certain perceptual 
input as an agent, an intentional action, or belief. This ToM theory helps us to frame 
and interpret perceptions of human behaviour in particular ways, as perceptions of 
agents who can act intentionally and who have desires, feelings and beliefs, which in 
effect guides their actions. Baron-Cohen (1995) argues that a “mind reading instinct” 
is an inborn function of the brain that brings about “social intelligence”, which is 
much needed in social interaction, since it requires one to have a strategy in order to 
get gradually closer to one’s goal, to keep track of changing positions and how these 
affects one’s own position (Baron-Cohen, 1995). 
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Baron-Cohen (1995) draws on Dennett, to explain why mind reading is “nature’s 
choice”. In order to understand complex systems, it is by far most straightforward to 
draw on mental states. This ability is referred to as the “intentional stance”, which 
identifies people’s ability to attribute beliefs, desires, thoughts, intentions, hopes, 
memories fears etc. to other agents. Mind reading also goes under the name ‘folk 
psychology’, which reminds us that it is simply our everyday way of understanding 
people. Mind reading allows us to predict behaviour, even in situations where there 
are no behavioural cues. (Malle, 2005). Furthermore mind reading helps us in 
communication, for example when something is uttered we immediately interpret the 
words in relation to what we believe to be the intention of the speaker. This is also 
the case for non-verbal communication such as gestures. Thus mind reading helps us 
to perceive something and to fill in the gaps in communication and in effect holds the 
dialogue together. In addition it helps us to monitor the informational needs of the 
listener, so that we know how much information must be given (Baron-Cohen, 1995; 
Wellman, 2002). 
 
3.1.1 Mind reading and the four mechanisms 
The following description of the four mechanisms in theory of mind should be 
thought of: “[…] as four separate components of the human mind reading system, 
[…]. These mechanisms roughly reflect four properties of the world: volition, 
perception, shared attention, and epistemic states” (Baron-Cohen, 1995, p. 20-21). 
The possibility of several mechanisms is present, thus the division into four should 
not be thought of as the only mechanisms, but these are the ones that are definitely 
considered to be involved in mind reading according to Baron-Cohen (1995).  
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The Intentionality Detector (ID) 
The intentionality detector is perceived as being innate in the infant, in order for the 
child to read mental states. In the sense of Baron-Cohen (1995) ID is considered to be 
a perceptual device, which interprets motion stimuli “in terms of the primitive 
volitional mental states of goal and desire” of both the social and the inanimate world. 
(Baron-Cohen, 1995) The ID device is activated whenever there is any perceptual 
input that might identify something as an agent, that is something with self-propelled 
motion, and we interpret this in terms of the objects’ or the agent’s goal and desire. 
This first mechanism must be able to take input via any modality in order for the 
infant to mind read, in which vision, touch, and audition are the principle inputs. The 
evidence of such mechanism is found in several studies. For one thing, infants show 
sensitivity towards changes in the goals of adults. Second, people tend to ascribe 
agency and intentionality to objects moving about, which indicates that we interpret 
moving objects as agents with goals and desires (Baron-Cohen 1995; Baird & 
Astington, 2005) 
 
The Eye-Direction Detector (EDD) 
The second mechanism of the theory of ToM is the eye-direction detector. Opposed to 
ID, which operates through three stimuli, vision, touch, and audition, the EDD only 
works through vision. According to Baron-Cohen (1995) the EDD has three basic 
functions, which interprets data in terms of what an agent sees 
“[…] it detects the presence of eyes or eye-like stimuli, it computes 
whether eyes are directed toward it toward something else, and it infers 
from its own case that if another organism’s eyes are directed at 
something, then that organism sees that thing.” (Baron-Cohen, 1995, p. 
33) 
When the first function of EDD, detecting eye-like stimuli, is activated it observes 
what the eyes do. The second performance of EDD is to figure out if the eyes are 
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looking at the child or at something else. In order for this to happen, the EDD has to 
be responsive to the relation between the eyes it detects and the object towards which 
the eyes are directed. The evidence provided are, among others, studies made with 
infants and children, in which it was confirmed that faces directed towards the child 
are looked upon for a longer time. Furthermore, to play peek-a-boo might prove to be 
important, because the occluding and revealing of the eyes exercises the EDD in 
infants. The third function of EDD is first the understanding that eyes can see, and 
secondly that there is mutual eye contact between ‘I’ and agent. It is assumed that 
children gain this understanding simply by closing and opening the eyes, but also by 
realising that it is possible to look at one thing, and then at another. Taken together 
with ID this means that the infant can read behaviour in terms of a small set of mental 
states: goal, desire, and seeing. However these mechanisms only allow “dyadic 
representations” (Baron-Cohen, 1995), a relation between two objects 
(Trillingsgaard, 1996; Baird & Astington, 2005). 
 
The Shared-Attention Mechanism (SAM) 
The previous mentioned abilities do not facilitate an understanding of a shared 
reality, a third object. For the purpose of combining self, agent and a third object 
SAM is applied. This mechanism allows “triadic representations” which identifies 
that self and agent are attending to the same object, or another agent. (Baron-Cohen, 
1995; Trillingsgaard, 1996) The triadic representation occurs as SAM receives 
information about what another person is looking at, which has been acquired by 
monitoring of the eyes, hence SAM receives its information from EDD. SAM works 
as a connection between self and agent, which combines that you and I are attending 
to the same thing, either by touching, seeing, smelling or hearing. Baron-Cohen 
(1995) assumes that the easiest way for SAM to build triadic representations is by 
EDD, since vision appears to be the best way to make sure that self and agent are 
attending to the same object. Studies among infants and toddlers support this, as 
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infants turn their eyes in the same direction as another person and toddlers point in a 
direction, thereafter checking if another person has turned to look at the same object. 
It appears that children are quite capable to read eye direction in terms of an agent’s 
goal, desires and intentions. For instance, if a cartoon face has it eyes directed at a 
particular object, children are able to infer the desire of the cartoon, thus picking the 
particular object as the desire (Baron-Cohen, 1995). 
 
The Theory-of-Mind Mechanism (ToMM) 
“ToMM is a system for inferring the full range of mental states from behaviour – 
that is, for employing a ‘theory of mind’” (Baron-Cohen, 1995, p. 10-11) 
The three mechanisms dealt with so far enables the child to identify that different 
people can experience “these particular mental states about the same object or 
event.” (Baron-Cohen, 1995, p. 16-18).  
The fourth mechanism, ToMM has two functions. The first is to represent the set of 
“epistemic mental states” including thinking, knowing, pretending, deceiving and so 
forth. The second function is to connect the three mental-state concepts, the 
volitional, the perceptual and the epistemic, into an understanding of how these 
mental states and actions are related to each other. Hence, ToMM represents the 
epistemic mental states and turns these into a useful theory of mind, that can process 
representations of propositional attitudes, which is called “M-representations” 
(Baron-Cohen, 1995). In these representations ToMM allows the “referential 
opacity” to suspend the normal truth relations of propositions. An example of an M-
representation could be: [Charlotte-thinks-“my chocolate is in the drawer”] / “[Agent-
Attitude-“proposition”]” (Baron-Cohen, 1995). This proposition will be false if the 
chocolate is actually in the bag, but the whole representation can still be true if 
Charlotte actually thinks the chocolate is in the drawer. Studies among toddlers 
confirm the functions of ToMM; around the age of 18-24 months toddlers begin 
pretend-play and recognise that others are pretending. From the age of 36-48 months, 
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children begin to understand that seeing leads to knowing, and during this time 
children also come to realise that people can have true beliefs as well as false beliefs, 
as in the example of Charlotte, which is why children at this age are becoming more 
adept at deceiving others (Baird & Astington, 2005; Baron-Cohen, 1995).  
 
In the illustration of the four mechanisms, which theory of mind is composed of, it is 
noticeable that it is only when the fourth mechanism, ToMM, is triggered that an 
actual ToM theory is present.  
For clarification Baron-Cohen (1995) has divided the four mechanisms into four 
phases of development. In phase 1 (from birth to 9 months) all infants have ID, and 
the basic functions of EDD. In phase 2 (9-18 months) SAM is included, which 
enables the infant to link EDD with ID, so that joint attention is possible. In phase 3 
(18-48 months) ToMM is included by the onset of pretend play. Over the next two 
years ‘knowing’ and ‘believing’ is included, enabling the child to build M-
representations. From this ‘theory’ of young children it is clear that from the age of 
three, children have an “adult-like ontology” (Baron-Cohen, 1995:54, 11), in which 
they divide the universe into mental and physical entities. They realise that thoughts 
and dreams occur inside the head, that they are private and not observable to others, 
whereas physical entities are ‘real’ (Baron-Cohen, 1995). 
With this outline of the theory of ToM, we will combine the theory of ToM to autists, 
by proceeding with Baron-Cohen’s mindblindness within the ToM theory.  
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3.2 Mindblindness 
As described in the previous section, Simon Baron-Cohen (1995) and colleagues 
argue that by the age of four, a child can figure out what other people might think, 
know, and believe, which is due to the four mechanisms that are pre-packed in the 
human brain. In order for the theory of mind to be valid, it should be plausible that 
each of the four mechanisms can be damaged. In the following explanation of 
mindblindness, it will be argued that such damages are found in children with autism, 
whose SAM or ToMM is impaired.  
The key symptoms of autism are that social and communication development are 
clearly abnormal in the first years of life, there is lack of average eye contact, and the 
child has difficulties with appropriate social behaviour as well as social 
understanding (Baird, 2005; Nylander 2003). The play of a child with autism is 
characterised by lack of imagination, flexibility, and pretence, and often the child 
prefers playing alone. Those who do engage in social groups, tend to use their peers 
as tools, thus if they do not correspond to the play scene of the child with autism, the 
child will become highly distressed and the scene has to start all over. (Howlin, 1998; 
Baron-Cohen, 1995). In 1985 Baron-Cohen and colleagues proposed “[…] that three 
of the cardinal symptoms in autism – the abnormalities in social development, in 
communication development, and in pretend play – might be the results of a failure in 
the development of mind reading”. (Baron-Cohen, 1995, p. 4-7) 
 
Autism and ID 
Keeping in mind that ID, vision, touch, and audition essentially interprets stimuli in 
terms of goals and desires – the volitional mental states, the question is if children 
with autism can understand these states. Studies with children with autism indicate 
that they are able to identify that agents have goals and desires, such as “I want 
chocolate”, and they also seem to understand that desires can cause emotions, such as 
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feeling sad because one did not get the chocolate. According to Baron-Cohen (1995) 
this illustrate that the ID is likely to be well functioning in children with autism.  
 
 
Autism and EDD 
Considering that EDD works through vision, and it tells the infant if there are eyes 
out there, and if so whether they are looking at the infant or at something else, it 
appears that also the EDD is intact in children with autism. They are able to detect if 
a person on a photograph is ‘looking at them’, or if asked to point out the object the 
person is looking at, they can do this. When related to ID, dyadic representations can 
be inferred by infants, the relation between two objects that is, but they cannot give a 
sense of a shared universe (Baron-Cohen, 1995; Seligman, 2001). 
 
Autism and SAM 
As described in the section of SAM, this is the mechanism that allows the infant 
triadic representations that self and agent are attending to the same object, or a third 
agent. Studies among children with autism suggest that there is a massive impairment 
in the functioning of SAM. These children rarely show any form of joint-attention 
behaviour; they do not show any kind of monitoring and does not make any attempts 
to direct the visual attention of others by using pointing gestures. Also gestures for 
showing someone else something of interest seems to be missing in children with 
autism, whereas average toddlers use both kinds of gestures often. Children with 
autism do exercise pointing gestures but it appears that they only employ them in 
order to get hold of something out of their reach (Trillingsgaard, 1996).  
Research also suggests that since children with autism often speak too loudly or too 
softly, they fail to recognise “joint auditory attention” (Baron-Cohen, 1995). Baron-
Cohen (1995) assumes that this is not just a deficit of visual joint attention, but a 
central problem in the workings of SAM, which is significant in two ways. Firstly, it 
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is not possible for the child with autism to build the triadic representations, and 
secondly there is no output from SAM, which is supposed to activate ToMM. From 
this Baron-Cohen predicts that “virtually all aspects of ToMM should be impaired” 
(Baron-Cohen, 1995). In effect, a person with an impaired SAM has no theory of 
mind, ToM, and lives in an ‘autistic world’, one would have sensations, and images 
of people doing things, but this person has no way of recognising that self and agent 
are attending to the same Object (Seligman, 2001). 
 
Autism and ToMM 
If ToMM cannot be triggered due to impairments in SAM, it follows that ToMM will 
be absent; hence theory of mind does not exist. In consequence the full range of 
mental states will not be represented. If, as suggested above, ToMM is dysfunctional 
in children with autism, then they should clearly have difficulties understanding 
beliefs and epistemic mental states. In this relation Baron-Cohen (1995) again draws 
on Dennett to suggest that the best way to test this is to examine if the child can 
understand that someone might hold a false belief. Around the age of three and four 
years average children pass a test with false belief (Nylander, 2003; Wellman, 2002), 
whereas studies among children with autism show that they are not able to apprehend 
that something has been moved from its original position: “Sally puts a marble in one 
place, and later, while Sally is away, Anne puts the marble somewhere else” (Baron-
Cohen, 1995, p. 8-10). When asked where Sally would look for her marble, children 
with autism would answer by considering their own knowledge, that the marble had 
been moved, rather than considering that Sally did not know that it had been moved, 
thus she would look at its original placement. In contrast average children, and also 
children with Down’s syndrome would pass the test, by answering that Sally would 
look where she left her marble. This indicates that children with autism have a 
genuine inability to understand other people’s different beliefs. In studies concerning 
goals and desire the children with autism did well, showing that their ID is working 
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normally, while their ToMM is specifically impaired. It appears that the autism-
specific deficit in understanding beliefs as psychological causes of behaviour is not 
due to general demands of language or to an inability to understand causality. It 
seems that it is slightly easier for children with autism to understand knowledge since 
it does not involve misinterpretation as do false beliefs, but the majority of these 
children show deficits in comprehension of both mental states. For instance, Baron-
Cohen and colleagues (1995) tested if children with autism can comprehend that 
“Anne thinks that Sally thinks X” Average children at the age of six and seven years 
would understand these “beliefs about beliefs” (Baron-Cohen, 1995, 72) whereas 
adolescents with autism failed to recognise these mental states. Another example is 
“the ‘Smarties test’“ (Baron-Cohen, 1995). The child with autism is presented with a 
Smarties container, and is asked what is in it. Obviously, they reply “Smarties”. The 
child is then shown that the container actually has pencils inside. When asked what a 
third person will think is in the container, children with autism mistakenly answer 
“pencils”. The experiment shows that children with autism are aware that they at first 
believed the container to hold Smarties, but they do not understand the underlying 
reason.  In addition they do not understand that at third person will give the same 
incorrect answer as they did. It appears from these studies that children with autism 
finds it easier to understand knowledge, the claim being that knowledge is true belief, 
whereas as false belief seems highly complicated for these children (Seligman, 2001; 
Wellman, 2002). If the ToMM is impaired, children with autism should also have 
difficulties understanding the mental state pretending. Earlier studies have addressed 
this issue indirectly, that in order to pretend, one must understand how pretending is 
different from not pretending. A range of studies now show that in children with 
autism spontaneous pretend play is severely impoverished or altogether absent 
(Baron-Cohen, 1995; Seligman, 2001).  
In addition children with autism also tend to have difficulties with ontological 
distinctions between mental and physical entities, so that they cannot tell the 
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difference between having an object one can touch, and thinking about an object 
which cannot be touched. Studies show that children with autism are dominated by 
their perception; shown a stone that looks like an egg, they will answer that it looks 
like an egg, but will also say that it really is an egg, whereas an average child, and 
also mentally handicapped children, are able to distinguish their initial perception-
based belief about the object and their current knowledge about it (Baron-Cohen, 
1995).  
 
This comprehensive framework, have provided us with an understanding of Baron-
Cohen’s (1995) theory of ToM. What we can use the theory of ToM for, is the 
relation Baron-Cohen creates to autism. We must remember that when we investigate 
autism in relation to average adolescents, that Baron-Cohen’s view on autism is based 
on mindblindness within the ToM theory. We are therefore aware of the fact, that this 
theory is merely a theory, and that it has its delimitation, which will be discussed in 
the following section of this chapter. 
 
3.3 Critique of the theory of ToM 
Having explained Baron-Cohen’s (1995) theory of ToM, we will, to get a broader 
perspective of the theory on autism provide a critique of the ToM theory. This section 
further serves the purpose to show that we are not looking at mindblindness as the 
absolute truth. 
According to the theory of ToM proposed by Simon Baron-Cohen (1995), the main 
problem in the autism syndrome is mindblindness, a term for the deficits in different 
modules of the mind, mainly concerned the inability to read other peoples minds, or 
to reflect about oneself. The problem with Baron-Cohen’s theory is that it centres 
mindblindness as the foundation for autism, the lack of self-reflection and ability to 
think about how other thinks, it can be used to explain why children with autism have 
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trouble engaging in social relationships and verbal as well as non verbal 
communication, but it has difficulties explaining why children with autism does not 
engage in spontaneous pretend play, lack creativity in their thoughts and have 
behaviours that are rigidly routinized (http://cogprints.org/1193/00/autism.htm)  
According to Baron-Cohen (1995) social interaction is impossible for a person with 
autism. But if we look at the DSM-IV criteria (see chapter two) it states that there is 
an impairment of this sort. More specifically it states that it is a failure to develop 
relationships appropriate to developmental level (Seligman, Walker, Rosenhan, 
2001). This means that it can be difficult for a child with autism to create 
relationships with children of same physical age. It does not mean that it is 
impossible for the person with autism to create relationships with people younger 
than the child it self. This might even prove to be helpful, since the developmental 
level might be on the same level.  
Baron-Cohen (1995) states, as well as the diagnostic criteria, that children with 
autism do not engage in spontaneous pretend play. Of course spontaneous pretend 
play that requires understanding of others, such as playing house or war is not 
possible for a child with autism when you follow the mindblindness theory.  
But according to mindblindness within the theory of ToM also small variants of 
spontaneous pretend play is difficult for the child e.g. pretending a banana is a phone 
or a stick is a sword, there is however no explanation as to the way the lack of 
thinking about thinking should render the child incapable of this. The only 
explanation from ‘mindblindness’ is that children with autism are able to pretend 
play, but does not particularly enjoy it, due to their social impairments so they will 
not do it unless prompted to. But research have shown that when children with autism 
are asked to pretend and show as many things they can with and without the aid of 
props e.g. eating or reading a book children with autism generate far fewer results 
than normal children (Carruthers, http://cogprints.org/1193/00/autism.htm) 
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Baron-Cohen (1995) seems to be disregarding other autistic traits as well; the 
tendency to absorb themselves into repetitive activities, to be obsessed with order and 
to have a narrowly focused interest. This again does not seem explainable by 
‘mindblindness’. According to supporters of the mindblindness’ these problems can 
all be traced back to the lack of social skills.  
These lacks in ‘mindblindness’ has spawned a number of different follow-up 
theories, which include mindblindness as the reason for social awkwardness and 
disregard of other people. But at the same time uses genetics and normal autistic 
criteria’s to cover the rest of the deficits that children with autism are so unlucky to 
have been born with. (Carruthers, http://cogprints.org/1193/00/autism.htm) 
 
This section provides an adequate reflection of Baron-Cohen’s (1995) work within 
the theory of ToM. It has created a look into the theory in practice, which will be 
helpful to our investigation. We therefore leave this theoretical framework, outlined 
in both chapter two and three, and look at how adolescence is manifested in average 
adolescence. We will also look into the two theorists chosen for the investigation.  
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4. Theoretical understanding of adolescence 
We established in chapter 2 and 3 the overall framework for autism, which leads us to 
the period of average adolescence. It is our intention to unite autism and adolescence 
in chapter five.  
Our first objective for this chapter is therefore to establish an overall framework, a 
background, which provides an outline of the developmental aspects of adolescence, 
because adolescence as a concept is used in many different contexts. Adolescence has 
not always been seen as a period to be studied, around year 1900, psychologist G. 
Stanley Hall suggested separating childhood and adulthood, with an additional stage, 
i.e. adolescence, because of psychologists no longer could define the line between 
children and adults. (Sprinthall & Collins, 1984) 
The most significant characteristics of adolescence are probably the obvious physical 
changes; and the less obvious cognitive and the social changes.  
Our report revolves around the problems of identity formation for adolescents with 
autism. Our second objective is therefore briefly to outline what identity is, this 
serves as a short summary of the many implications and opinions the concept of 
identity has.  
This elaborated background, will give a clear overview on adolescence, before the 
third objective; the theoretical understanding on adolescence and identity from Erik 
Erikson and Thomas Ziehe will commence, this third objective will serve as a 
theoretical framework for the later investigation. 
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4.1 General development 
From a psychological point of view, the most fundamental changes occurring in 
adolescence will be explained by the works of Norman Sprinthall & W. Andrew 
Collins and Michael Cole & Sheila R. Cole.  
Norman Sprinthall completed his doctorate in counselling psychology at Harvard 
University. He is currently employed at the University of North Carolina as a 
professor of psychology. W. Andrew Collins has a Ph. D. from Stanford University in 
child psychology. He is currently a professor at the Child Development Institute at 
the University of Minnesota. It is from their developmental view we look at the 
physical and cognitive development of adolescence. 
Michael Cole is a professor in psychology at the University of California; he has in 
co-operation with psychologist Sheila R. Cole published numerous books concerning 
child development. It is from their work, that we look at social relation, such as 
groups, cliques and crowds. 
 
Physical and sexual development 
The most significant characteristic of adolescence is the visible physical change. We 
have therefore chosen to divide the physical development into two biological 
dependent categories; sexual maturation and physical growth. These exterior changes 
come with different expectations and different standards for the performance of tasks, 
from the social surroundings, which will be outlined later in this chapter. (Sprinthall 
& Collins, 1984) 
The growth spurt occurs when the adolescent is about 12 years old and is a sign of 
pubescence, which is the period that leads up to puberty. The end of pubescence is 
reached when the boy enters reproductive maturity and is marked by the occurrence 
of spermache (first ejaculation). (Sprinthall & Collins, 1984) About a year after 
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spermache, at approximately age 14 the growth spurt will stop, and by that time the 
adolescent may have doubled in height.  
The physical changes of the adolescent body constitute a great deal of hormones 
released in the body, which lets the adolescent undergo a sexual development along 
side with the physical development during puberty.  
The primary sexual characteristics involve the reproductive organs such as penis, 
scrotum and testes while the secondary include appearance of body and pubic hair. 
(Sprinthall & Collins, 1984) 
One of Sprinthall & Collins (1984) points is that: “The variety of sexual behaviour 
patterns and psychological states associated with sexuality suggests many important 
influences from the outside as well.” (Sprinthall & Collins, 1984, p. 295)  
The developmental differences vary, and can be explained by the differences in 
cultures, information through media, paternal attitude towards sex and the education 
adolescents receive about this period. The sexual development is therefore biological 
determined, but the management of it is very individual. The physical changes is only 
part of the changes that the adolescent goes through, the adolescent has to cope with 
massive cognitive development as well. 
 
Cognitive development 
Cognitive changes are just as dramatic as the physical development for adolescents. 
In order to understand how adolescents think, Sprinthall & Collins (1984) suggests 
looking at how adolescent cognition differs from that of children.  
Sprinthall & Collins (1984) account for these changes in four groups, 1) abstract 
thinking, 2) thinking about possibilities, 3) thinking about own thoughts and 4) 
perspectivising of own thoughts. 
1) Prior to adolescence children are able to think in concrete terms, and they rely on 
their physical senses to experience. These cognitive processes expand in adolescence, 
and the adolescent become able to understand abstract ideas. 2) Furthermore 
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adolescents are able to think about possibilities; this enables them to test hypotheses 
as part of solving a problem. Adolescents are also capable to think ahead, “these 
three characteristics – thinking about possibilities, hypothesis testing, and 
planfullness – generally mean that adolescents think and reason more abstractly, 
speculatively and flexibly than most children do”. (Sprinthall & Collins, 1984, p. 95)  
3) Thus adolescents are capable of thinking about their own thoughts and the 
thoughts of other people. 4) This makes their ability of perspectivising their thoughts 
unique for this age. The adolescents are aware that different people have different 
thoughts. (Sprinthall & Collins, 1984) 
Due to these changes in the cognitive processes, adolescents begin to reason 
differently, from what they did as a child. They therefore become much aware of 
themselves in relation to their social surroundings.  
 
Social reasoning in adolescence 
In this section the social challenges that the adolescent go through is seen in relation 
to family, peers, and other social influences, e.g. school, media and the world of 
occupation.  
 
In order to explore social reasoning we must consider how adolescents change in 
their reasoning and thinking about the personal world of self and others. The primary 
changes emerge as an impersonal problem for adolescents; “[…] the increasing 
complexity and abstractness of adolescents are likely to notice and simultaneously 
consider more aspects of social situations and relationships than they did as 
children” (Sprinthall & Collins, 1984, p. 134).  
 
The act of making decisions may become difficult for the adolescent because they 
recognize that the choice they make has consequences, one way or the other. The 
adolescent may choose to go to the cinema, at the expense of their home work. The 
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ulterior motive behind the choice could be that the adolescent wishes to be seen by 
peers. (Sprinthall & Collins, 1984) 
 
Sprinthall & Collins (1984) mentions three characteristics within adolescent social 
cognition. First of all, the adolescent; “[…] develops an awareness of discrepancies 
between the real and the possible...” (Sprinthall & Collins, 1984, p. 134) The 
adolescent tend to perceive reality as only one of many possibilities. With this new 
skill of awareness the grass is greener effect is relevant, because things could be 
different in the mind of the adolescent. In addition, to understand the possibilities of a 
choice or a situation, adolescents have abstract ideas of what other people are like. 
This skill is developed through observation of the personal traits of other people. 
Thirdly; “the ability to take account, of others thoughts and perspectives on social 
situations has been called the central element of adolescent cognitive growth”. 
(Sprinthall & Collins, 1984, p. 136)  This social task is referred to as role-taking; the 
adolescent develops the ability to place themselves in other people’s shoes.  
With these three characteristics developing over a time period of two to three years, 
the adolescent often makes the cognitive error of assuming that they are the subject of 
other peoples thinking. This form of egocentrism leads; “[…] adolescents to believe 
that they are the focus of everyone’s attention, although others’ attention is probably 
directed to a variety of other people or things” (Sprinthall & Collins, 1984, p. 141)  
 
According to Sprinthall & Collins (1984) there are two phases within egocentrism. 
First phase is that of the personal fable, which entails a deep-rooted belief in the 
adolescents own uniqueness. A personal fable is usually an untrue story, the 
adolescent tells constantly. Each time the story is being told, details are being added 
and the story becomes over dramatized. Another common fable concerns adoption, 
and Sprinthall & Collins refers to this concept as; I-was-really-an-orphan story. This 
chain of thought is not uncommon in adolescence, many adolescents question if their 
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parents are in fact their biological parents. The second phase is that of the imaginary 
audience, this is the audience the adolescents imagine they have. Because adolescents 
are constantly occupied by their appearance and abilities; “they mistakenly conclude 
that others are focussed on them as well. And since others’ perspectives are different 
from their own, adolescents are never sure how they’re being viewed. (Sprinthall & 
Collins, 1984, p. 145)  
Due to these claims the process of perceiving and evaluating others are fundamental 
to social reasoning in adolescence. Adolescents also develop their understanding of 
larger social categories, like groups and societies, and their relationships within them. 
Their understanding of societal entities in this period entails concepts such as 
community and law. (Sprinthall & Collins, 1984) 
Adolescents undergo many changes, in many areas, which is why the period of 
adolescence have been concluded by many theorists to be a stormy period, full of 
stress for the adolescent. But before entering our theoretical framework, we need to 
account for the social categories which occur in adolescence and how the adolescent 
define him or herself in them. 
 
Peers and friendship 
As children enter adolescence they undergo a major changes on the developmental 
area, therefore the adolescent relationship with their peers undergo a reorganisation. 
We will in this section identify some of the changes within this structure. 
  
Peer interaction occupies more time in adolescence than in middle childhood. 
Adolescents starting high school spend twice as much time with peers outside school 
than they spend with their parents, the peer groups therefore have less guidance and 
control from adults. Members in the groups are drawn from many different 
neighbourhoods and furthermore the adolescents in the groups make sure there is no 
supervision from parents or other adults.   
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As a result of seeking away from parents and adults they find members of the 
opposite sex. One main reason for this reorganisation of peer groups in adolescence is 
believed to be because of the intense new focus on the opposite sex.   
The size of the peer groups increases during adolescence at the same time as 
friendships and close relationships increase in intensity. (Cole, 1996) 
 
According to Cole (1996) “teenagers choose friends who share their interests, values, 
beliefs, and attitudes because such friends [peers] are more likely to be supportive 
and understanding”. (Cole, 1996, p. 640) The peers adolescent choose to spend time 
with, often have same feelings towards subjects like drugs, drinking, and crime. 
Moreover the peers often have the same views on academic work, school, dating and 
other leisure time activities. Boys form friendships where sensitivity to needs and 
validation of worth becomes achieved through actions and deeds more than through 
interpersonal disclosure of personal thoughts and feelings. Boys are furthermore less 
clear than girls about their nature and meaning of friendship. (Cole, 1996, p. 642) In 
groups with girls, criteria’s such as loyalty and intimacy becomes important. (Cole, 
1996, p. 640) 
Cole (1996) states “It is in the context of intimate, self-disclosing conversations with 
close friends that teenagers define themselves and explore their identity.” (Cole, 
1996, p. 640)  During adolescence, friends help each other through situations where 
they have to confront and make sense of uncertain situations and anxiety provoking 
situations. This situation could be a boy calling a girl for the first time.  
 
Cliques and crowds 
Friendships are a small unit of peer interaction, which often involves two in a group. 
In adolescence two additional types of peer groups becomes important. One of them 
is cliques, which is a group which includes several members although still remaining 
small enough to make it possible for the members to have regular contact with one 
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another. Cliques operate as primary peer groups, with peers that hang out regularly. It 
has the size of family, but is voluntary groups that one is free to leave at any time. 
Adolescents have an element of choice when choosing the settings, whom they 
associates with and what they wish to involve in, this reflects the increased control of 
the adolescent. (Cole, 1996, p. 642) 
Crowds are larger groups with people you may or may not spend much time with. 
According to Cole (1996) crowds are based on reputation collectives of adolescents 
whom are similarly stereotyped by their peers. Some names used to differentiate 
between crowds could be loners, druggies, nerds, brains and so on. To be accepted in 
a crowd has a big impact on the adolescent’s social status. (Cole, 1996, p. 643)  
 
With these elaborations of the overall developmental framework, we now have to 
define what identity is. It is important to establish a definition of this concept, 
because of the many connotations identity has. Theorists and traditions within 
psychology look differently at identity, and we therefore need to take part in that 
discussion and establish how we define identity in our report. 
 
The notions of personal and social identity 
A central part of the adolescent is the creation of an identity. It is therefore natural 
that adolescence revolves more or less around the concepts of identity. We have 
found that in order for us to enter an investigatory standpoint, we need to explore the 
broad concept. We have chosen to explore the concept, because of the numerous 
connotations and interpretation. This is of importance to us as today’s psychological 
theorists make use of the term in various connections. It seems to us, as if the 
meaning or content of the word changes within its use in different context. Therefore 
we will in this chapter take a closer look at what identity is and how to traditions 
within the same field, look very differently at the same concept. 
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Our search for a definition of what identity is has brought many opinions with it. 
Identity is commonly used to describe the way people wish to define themselves, in 
layman’s terms, the answer to the question; who am I? The term identity is widely 
used in psychology and sociology, but it encompasses so many connotations, that it is 
virtually impossible to give a straightforward definition of the term. What seems to 
be important for our research is the individual’s personal and social identity.  
Social identity is a complex of social roles the individual plays in the society (for 
example, a student + a single mother + a singer in a night club + a number of other 
roles, subjectively less central, such as a daughter, a friend, a German, etc.). Personal 
identity is “a subjective sense of continuous existence”. (Encyclopedia, 2002) “The 
emphasis of these descriptions is an intrapsychic one: identity is an internal process 
by which one defines and integrates various aspects of the self”. (Encyclopedia, 
2002)    
 
Although identity is a set of phenomena not easily delimited, it can be framed as 
following: “On the one hand, identity is the feature of the individual, reflecting an 
internal process of self-definition. On the other hand, identity emerges in a social 
context and is shaped by the immediate circumstances as well as the broader culture. 
Furthermore, identity can be conceptualized as a process occurring and changing 
over the time”. (Encyclopedia, 2002) 
 
We have chosen not to enter into a discussion of which tradition believes what; we 
merely want to establish our view on identity. We now believe that we have given a 
thorough outline of the development within adolescence and will now embark on our 
framework for the investigation adolescence and autism. 
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4.2 Framework for investigation 
In order to find how adolescents form an identity, we have taken points of reference 
in Erik H. Erikson’s identity formation theory (1971). Erikson was a successor of 
Freud; he was one of the first to describe identity formation as an ongoing process. 
Furthermore Erikson has provided a view on identity in relation to society. However, 
Erikson based his work on theory, with no empirical investigations. We have 
therefore incorporated James Marcia, who was a successor of Erikson, The objective 
of his work was to confirm Erikson’s theory trough empirical studies, and thus we 
will briefly describe Marcia’s four statuses.   
In relation to Erikson, we have chosen the works of Thomas Ziehe. We have chosen 
Ziehe, because he shares the same psychological tradition as Erikson, but uses 
different approaches to the question of adolescence. Furthermore, the common 
understanding in both theories is that identity is formed from several crises, and that 
the solving of these crises makes adolescence tempestuous. They therefore serve our 
project well, because of the obvious differences and similarities. 
We have chosen to incorporate the thoughts of Margaret Mead in this chapter. Her 
research questions if in fact adolescence is as tempestuous and filled with crisis as 
posed by both Erikson and Ziehe. Her work is a good contrast to both Erikson and 
Ziehe. 
  
4.2.1 Erikson’s identity formation theory 
The identity formation theory is developed by the German psychoanalytic, Erik H. 
Erikson (1902-1994). Erikson was one of the first who described personal 
development as a life long process. He worked within the psychoanalytical field and 
followed the tradition of Freud. As Freud, Erikson believed that we are born with an 
ego/self; although Erikson did not agree with Freud concerning the question of what 
drives human behaviour. Freud believed that the biological instinct played a decisive 
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role for the individual, where Erikson believed that the self and the struggle to find 
and maintain your identity are much influenced by the individual and its social 
interaction. Society and culture was the reason for this continuation of psychoanalysis 
also called ego-identity. In the identity formation theory Erikson focuses on the 
ego/self and its development in relation to society.  (Møhl & Shack, 2001)   
 
The identity formation theory consists of eight stage, these stages are followed by the 
chronological age of the individual. Each stage represents a meeting between the 
individual and the environment. Erikson stresses how important social environment is 
in the resolution of each stage and its crisis. The word crisis means both disaster and 
turning point, but Erikson focuses on the latter. According to Erikson, society has an 
important impact on establishing roles that the individual can live within. (Møhl & 
Shack, 2001)   
 
In the model presented below, each stage is marked by a specific conflict which can 
be resolved in one or two directions. However, Erikson (1971) did not think of an 
either-or interpretation but rather the predominance by one characteristic over 
another. As an example, at the infancy stage the individual can develop more trust 
than mistrust to its surroundings. As the ability to become self-reflective increases, 
the period of adolescence is considered the most important stage in relation to 
identity achievement. A big change takes place in adolescence because childhood 
ends while adulthood is entered. The earlier experiences, strengths as weaknesses are 
organized and a sense of the individual self is created. Erikson’s theory is based on 
the assumption that a successful resolution from earlier conflicts/stages is the key 
element in establishing an identity. (Marcia, 1993, p. 5) 
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Erikson’s eight stages of psychosocial (ego) growth: 
  Stage          conflict 
  
1 
 
INFANCY 
ORAL 1 
PASSIVE-ACTIVE INCORPORATIVE 2
ATTACHMENT 3   
 
BASIC TRUST 
AND BASIC MISTRUST  
 
 
  
2 
 
EARLY CHILDHOOD  ANAL 
ELIMINATIVE-RETENTIVE 
PRACTISING 
 
 
AUTONOMY AND 
SHAME, DOUBT 
 
 
 
 
 
PLAY AGE 
PHALLIC (OEDIPAL) 
INTRUSION-INCLUSION 
INDIVIDUATION   
 
 3 INITIATIVE 
AND GUILT   
 
4 
 
 
 
 SCHOOL AGE 
LATENT   
 
INDUSTRY 
AND INFERIORITY 
 
 
5 
 
  
ADOLESCENCE 
GENITAL  
MATURE INTRUSION- 
INCLUSION 
 
 
IDENTITY AND 
IDENTITY DIFFUSION 
 
   
6 YOUNG 
ADULTHOOD 
 
 
INTIMACY 
AND ISOLATION 
 
 
 
 
 
   
7 ADULTHOOD GENERATIVITY  AND STAGNATION 
SELF-ABSORPTION    
 
    
8 OLD AGE INTEGRITY 
  AND DESPAIR 
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We will give a brief outline of the stages which leads up to the fifth stage, 
adolescence, thus we will not describe the latter stages, since it is not relevant to our 
project. 
 
 First stage: Basic trust and basic mistrust 
In this stage Erikson’s most essential concept is basic trust. Trust is the psychological 
state which gives joy of life and encourages the infant to continue its basic 
development. It is the responsibility of the mother to create patterns which can solve 
conflicts of basic trust vs. basic mistrust. It seems that it is not the amount of food or 
love, but rather the quality of the relationship to the mother which is important; hence 
the infant’s need for care consists with reliability of the mother. According to Erikson 
(1971) this is the foundation to achieve an identity. Basic trust is a total state in 
infancy and is also important for the relationship between people and the surrounding 
world. “It has to be accentuated, that the amount of trust, which is created on the 
background of the earliest childhood experiences, does not seem suspend the 
absolute amount of manifestation of love, but more the quality of motherhood.”1 
(translation from original text; Erikson, 1971 p. 97)  
 
If this first task succeeds and the infant gets a sense of trust to its surroundings and 
itself, then, according to Erikson, the infant is ready for its first social performance, 
which is the willingness to let the mother out of sight. If basic mistrust originates 
from e.g. desertion or rupture in the patterns, this will destroy the infant’s foundation 
for further positive development. (Møhl & Shack, 2001) 
 
 
                                                 
1 ”Det skal imidlertid fremhæves, at den mængde tillid, som skabes på baggrund af de tidligste 
barndomsoplevelser, ikke ser ud til at bero på absolutte mængder af kærlighedsytringer, men 
snarere på moderskabets kvalitet”1
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Second stage: Autonomy and shame, doubt 
When the child is between one and three years old, the child’s first separation from 
the mother takes place. The developmental conflict is about autonomy vs. shame and 
doubt. The real upbringing starts when the parents start to set limits. The child 
becomes more independent and begins to explore how far it can go, before loosing 
self control or security from its parents. This gradual development of self control 
without the child loosing self-esteem is the foundation for a continuing feeling of 
autonomy and pride. Contrary if the child looses control and gets told off, it becomes 
ashamed and starts to doubt itself. (Møhl & Shack, 2001)  
 
Third stage: Initiative and guilt 
At the age three to five years old the child maintains the achieved independence and 
begins to make plans and complete goals. The central conflict at this stage is initiative 
vs. guilt. There will be some natural limits both for the child itself, because of 
insufficient abilities in this early age, and by the resistance from the social 
surroundings and the parents. In this stage the child achieves a clear sense of good 
and bad, as well as right and wrong. (Møhl & Shack, 2001) Erikson (1971) stresses 
three developmental areas that categorise and contributes to the cause of crisis: 1) 
The child learns to move about free and violently and thereby gets a feeling of 
unlimited courage. 2) The child’s language skills become more delicate, thus the 
child comes to understand that it can ask a vast number of questions about anything. 
3) Both language and movement allows the child to develop its imagination and to fit 
a number of roles, which in turn scares the child when considering its own dreams 
and plans.  Furthermore a sense of initiative appears as a foundation to achieve a 
realistic feeling of ambition and determination.  
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Fourth stage: Industry and inferiority 
This is a long stage from the age of six to the beginning of puberty. The already 
achieved physical and mental skills of the child fortifies during these years. The 
conflict of this stage is industry vs. inferiority. The child learns to work in school, and 
it learns to produce and complete assignments. The routine and environment, which 
the child is exposed to, is significant for the child’s feeling of either competence and 
ability, or insufficiency and inferiority (Møhl & Shack, 2001).  
The danger in this stage lays in the alienation towards one self and ones tasks, this 
can create a feeling of inferiority. If previous tasks are not successfully completed the 
child might have more need to be with his mother than learning in school. The child 
might wish that it was an infant which could stay home, as e.g. its younger siblings. 
(Erikson, 1971). 
 
 Fifth stage: Identity and identity diffusion 
This stage is the core of identity formation and it is categorized by the crisis of 
identity vs. identity confusion. (Møhl & Shack, 2001) The alienation at this 
developmental stage is seen as identity confusion, where the danger lies in the 
mixture of roles. The positive outcome of this crisis involves the construction of a 
coherent identity, an identity that is an integration of different aspects of the self into 
a consistent whole, this is stable over time.  
The adolescents are confronted with basic psychological changes and also become 
troubled with the concept of one self and social role. The adolescents have to accept 
the physical changes of their body and that they are becoming sexually mature. 
Erikson (1971) states: “Towards the end of the school hours, when the adolescent are 
concerned with the sexual maturation physical revolution and the uncertainty about 
the future role as an adult, they become very much engaged in a fashion emphasized 
attempt to establish an adolescent subculture with what looks like a final, more than 
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a passing or starting, identity formation.”2 (translation from original text; Erikson, 
1971, p. 121)  
The adolescents are much more concerned with the impression they leave in general, 
rather than being concerned with what they feels it really is. Many adolescents have 
to deal with developmental tasks and crisis from the previous stages in order to settle 
down with the present ideals and role models, which can lead to the final identity 
construction. They need time to integrate different identity elements, which has been 
brought from the childhood stages. The expectations and demands of adolescents are 
changing “[…] But more immediate demands have replaced the childhood 
environment, namely ’society’”3 (translation from original text; Erikson, 1971, p. 
122)  
 
We have chosen to construct an outline of the stages previous to stage five, as well as 
an outline of the consequences they can have for the adolescents at this stage. This is 
done in order to create an overview of Erikson’s beliefs within our field of 
adolescence.  
 
According to Erikson (1971) if the adolescent has not completed the first stage, the 
adolescent will still have a need to create trust in relation to itself and others.  The 
adolescent seeks toward people and ideas that seem meaningful to pursue in order to 
demonstrate that they are trust worthy. The paradox is that the adolescent at the same 
time is afraid to get to involved in a naïve way and therefore expresses mistrust when 
trying to create trust by being loud and cynical.  
 
                                                 
2 ”Mod slutningen af skoletiden, når de unge er helt optaget af kønsmodningens fysiologiske 
revolution og uvisheden angående den fremtidige rolle som voksen, er de meget engagerede i 
modebetonede forsøg på at etablere en ungdommens subkultur med, hvad der ser ud som en endelig 
snarere end en forbigående eller begyndende identitetsdannelse”” 
3 ”[…] men mere umiddelbare krav er trådt i stedet for barndomsmiljøet, nemlig “samfundet”” 
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If the second stage task of finding its independence has been successfully achieved, 
the adolescent will seek an occasion to voluntarily decide on some of the available or 
inevitable duties or granted ways. At the same time the adolescent fear to be forced to 
engage in activities which makes it feel ridiculous or makes it doubt itself. This can 
lead to a paradox that the adolescent prefers to act shamelessly in the eyes of elderly 
than to be forced to act shamelessly in the eyes of people the same age or itself.  
 
The play age leaves the adolescent with unlimited imagination in questions 
concerning what it can become. The adolescent now want to show trust towards other 
adolescents, elderly leaders or misleaders that can give their illusions, hopes and 
fantasies a free playground. For the same reason the adolescent raises objections 
against all “pedantic” limits that have been raised against his hopes about itself. The 
adolescent tries with loud accusations to drown all the sense of guilt its exaggerated 
ambitions creates. (Erikson, 1971) 
 
If the school age has been a success and has created a desire to make different things 
work and work well, it will make the adolescent choose a future of its life out of lust 
and not consider status or money. This is the reason that some adolescents chooses 
not to work immediately after finishing school, instead of getting forced into a 
promising career which would mean success but no satisfaction in the sense of 
functioning well on the workplace.  (Erikson, 1971) 
 
In any given historical period the adolescent who experiences the most positive and 
exiting time during adolescence, is according to Erikson (1971) the person who 
follows the technological, economical or ideological progress, which gives promises 
about anything that the youth can desire. This is why the adolescent years are less 
turbulent for the person who is intelligent and educated enough to follow the 
technological progress, and furthermore can identify with the new roles in relation to 
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ability, inventiveness and to accept an implicit ideological vision. This is in relation 
to: “What mostly disturbs the adolescents, are the missing ability to determine a work 
identity. To keep themselves together, they can for a time over identify with the group 
or the masses in such a way, that it is like de complete looses their own 
individuality.“4 (translation from original text; Erikson, 1971, p. 125)  
 
In relation to this, the phase of “being in love” begins and Erikson states that at first it 
is not about sex, but more a way to achieve a definition of ones own identity by 
projecting a picture of oneself onto someone else and then seeing it reflected back 
much clearer. Thus this is the reason that a lot of adolescents love, consists of 
conversation.  
Erikson (1971) also stresses that finding clearness about one self can be done in a 
more destructive way such as forming groups which are intolerant and evil in their 
rejection of others which are different. Adolescents randomly decide who are to be 
accepted in the ‘in-group’, but Erikson states that it is important to understand that 
this intolerance can be a necessary defence for the adolescent in relation to a feeling 
of identity loss. As Erikson points out, it is not to say that parents have to approve of 
this behaviour or apologise for it, but it is a way to understand it. This is unavoidable 
in a period of the adolescents existence, because of the physical changes, the sexual 
maturation gives many impulses from the adolescents body and fantasy, the other sex 
confronts the adolescent in a different way, and not least, the future and all the 
choices concerning it, needs to be decided upon. The adolescents help each other and 
themselves with these unpleasant experiences, by forming groups and by making 
their ideals and enemies stereotyped. Furthermore the adolescents test each others 
ability to create solidarity along the centre of these value conflicts. (Erikson, 1971) 
                                                 
4 ”Det, der mest foruroliger de unge, er i al almindelighed en manglende evne til at bestemme sig 
for en arbejdsidentitiet. For at holde sammen på sig selv kan de for en tid overidentificere sig med 
gruppen eller massernes helt i sådan en grad, at det er som om, de helt mister deres egen 
individualitet” 
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James E. Marcia 
Largely influenced by Erikson’s developmental theory, James Marcia (1966) created 
a methodology to measure the identity statuses of adolescents. The purpose was to 
outline the outcome of the statuses which Erikson presented and thereby to validate 
the theoretical formulations. 
James Marcia developed a device used for this purpose and published his book in 
1966, where he presented the adolescent identity development model.  
In order to understand the identity formation process better, Marcia and a number of 
researchers conducted interviews with young people. The Identity Status Interview 
led Marcia to describe a framework for thinking about identity in terms of four 
identity statuses: Role Diffusion, Foreclosure, Moratorium and Identity Achievement.  
 
In order for Marcia to ‘measure’ identity he looked at behavioural aspects of identity. 
The question he wanted answered was “How does identity manifest itself in 
behaviour?” (Marcia, 1993, p. 9) Marcia identified two main areas in Erikson identity 
formation was occupation and ideology. Marcia then measured the absence or 
presence of commitment within these two areas. There were two kinds of committed 
and two kinds of uncommitted subjects, one who did not have commitment would 
according to Marcia be difficult seeing having or achieving an identity. Commitment 
is also to be understood as exploration of alternatives. This confirms the importance 
of work identity.  
 
Because Marcia’s work expands Erikson’s theory, we will provide a brief outline of 
Marcia’s four identity status categories.  
 
1. Identity-diffusion status: The individual has no central sense of self. He does not 
have firm commitments regarding occupation and ideology, the opinions may often 
change and the individual is not making any progress towards a solution. The 
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individual appears unengaged and has little future sense; hence they are primarily 
present oriented. Often some regrets about the relationship to the parents are apparent 
(Marcia, 1993).  
 
2. Foreclosure status: People who have skipped the moratorium status that is who 
have not engaged in any identity experimentation and have based their identity on a 
‘game plan’ made by others e.g. parents or any authority figures. When they look 
towards the future they try to live up to a prearranged set of ideals and occupation. 
The person’s self esteem is dependent on how much of his “game plan” he 
accomplishes (Marcia, 1993). 
 
3. Moratorium status: People who are in the process of constructing their identity, 
holding on to the past whilst going towards the future. They are exploring different 
options within occupation and ideology, but have not made a commitment yet. Often 
they go through a lot of emotional stages. At times everything seems possible and at 
other times they get so aware of their struggle that they get very self-preoccupied 
because it fills their whole phenomenological world. (Marcia 1993) 
 
4. Identity-achievement status: The persons have a constructed identity. They have 
achieved a coherent and consolidated identity by their own “game plan” when it 
comes to decisions regarding occupation and ideology. The person is very committed 
to his decisions and sees the future as something to be shaped (Marcia, 1993) 
 
Each of these statuses could be seen as a continuous growth process toward mature 
identity, but Marcia believed that not everyone made it through all the statuses. 
Diffusion or foreclosure could become terminal to some people.  
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List of challenges for average adolescents according to Erikson 
As mentioned our focus lie on adolescence, so below this is a list where we recognize 
the challenges an average adolescent face. 
 
• An average adolescent has to, in stage five, answer the question: “what do I want 
to do for a living?” The challenge is to get past the moratorium where the average 
adolescent ponder on this question, and find the answer.  
 
• An average adolescent has to be able to answer the question: “who am I?” This is 
done, in case of identity confusion, by relating to others, or mirroring your self in 
others. The challenge here is to get past that period, and create ones own identity. 
 
• An average adolescent has to be able to re-live the stages from one to four, in case 
any of them has not been completed successfully. The challenge here lies, for the 
average adolescent, in recognizing what stage that needs to be re-lived, and how 
to do it. 
 
This outline from Erikson (1971) and Marcia (1953) gives us a thorough look into the 
identity formation in adolescence, although it only serves as a single opinion to the 
concept. We will therefore account for the thoughts on identity put forward by 
Thomas Ziehe, which have, as mentioned earlier, similarities and contrasts to Erikson 
and Marcia’s work. 
 
4.2.2 Thomas Ziehe 
Thomas Ziehe was born 1947 and is a professor in pedagogy at the University of 
Hannover. He works within the field of cultural science specified in adolescent 
research (Ziehe, 2004). It was his doctor thesis from 1974 called “pubertät und 
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Narzissismus”5 that gave a new perspective to the present tendencies in adolescent 
culture. It was on the basis of psychoanalysis and newer Marxist socialisation theory 
that the idea about adolescent personality pattern and its changes was developed 
(Ziehe, 1989).     
 
The origins of cultural liberation 
According to Ziehe cultural liberation originated during the late 50's and 60's when 
the purchase of certain consumer products was a demonstration of ones social status. 
The purchase of such products was often considered for many years and required a 
lot of saving up, whereas we today would not second guess buying a new television.  
The relative wealth during the 60's blurred the lines between the layers in society and 
the values the merchandise represented became inadequate. All of the sudden 
televisions and cars where a part of every household and did no longer indicate social 
status. As a result of this rise in wealth, the consumers turned towards products that 
defined them as persons, it was no longer a question of owning something which 
others did not have, but to have something that would “[...] unfold potentials, that 
changes the self…”6 (translation from original text; Ziehe, 1996, p. 36) 
People started focusing on physiological openness, communication skills and 
housing. Instead of being defined through things people owned, they were defined 
trough travelling, therapy groups and companionship, which changed the focus from 
society to one self. This, along with the new society with no social boundaries, meant 
that people are now at their own mercy, people buy things that define them as 
persons, or help them do it, and people are responsible for their own lives, hence 
cultural liberation. (Ziehe 1996) 
 
                                                 
5 ”Puberty and narcissism” 
6 ”[…] udfolde potentialer, som forandrer selvet […]” 
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Changes within identity 
”The result of the cultural liberation is that we go from a society of fates to a society 
of choices; identity is created rather than inherited.” (translation from original text; 
Ziehe, 2004, p. 14)7
According to Ziehe (1989), cultural and societal characteristics affect the possibilities 
and different forms of identity formation. Ziehe prefers to call identity formation, 
identity tryouts. He does not believe in identity concepts which states that one “has” 
or does ‘not have’ an identity. He believes that in today’s society it is difficult to 
avoid re- testing and re- interpreting our ‘drafts’ of our identity several times during a 
lifetime. Ziehe believes that the one thing which has spread in society and has 
become more abstract all the time is the ‘performance principle’. This suggests that in 
more societal areas we notice, measure, compare and judge different things. In 
relation to the ‘performance principle’ the possibilities and difficulties we have when 
we tryout our identity becomes challenged. People are being exposed to pressure, and 
exposes themselves to pressure. This concept used to be most common within the 
educational system and at the work place. Ziehe stresses that the ‘performance 
principle’ now has spread to other areas besides education and work, such as daily 
life. This has the consequence that social and mental pressure grows for the 
individual. This results in a fantasy that individuals have about how they could or 
should be, and thereby takes a repressing form. In today’s society each person has to 
develop and rephrase their identity in relation to the competing and sparkling 
personality images that are being communicated through the mass media, culture and 
consciousness industry. This leads to a constant feeling of social and mental 
competition. Looks, clothing, sexual behaviour and friends have become a part of the 
‘performance principle’. Today one has to be able to present one self socially and 
psychically, win points and ‘sell oneself’ (Ziehe, 1989). 
                                                 
7 Den kulturelle frisættelse gør, at vi går fra et skæbnesamfund ind i et valgsamfund; 
identitet skabes i stedet for at arves. 
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This development leads up to Ziehe’s ‘cultural liberation’ which is that the pictures 
we have of our selves and our own criterions are not set before hand by traditions. 
This makes the complex problems of identity tryouts enforced on the isolated 
individual, more consequently than ever. Individually one has to sketch, test and re- 
formulate ones identity in relation to an increasing societal knowledge and individual 
demands. With these changes in identity tryouts Ziehe states that there is a risk that 
we are ‘deprived to see our selves’ meaning it becomes harder for the adolescent to 
see upon oneself ‘with ones own eyes’. This vision has become cut of by a universe 
of media that presents a pre given way to see the world with pictures and 
interpretations. Wherever the adolescent go, or whatever the adolescent wants and 
plans there will always be societal interpretations pre hand. This makes it difficult to 
be original. (Ziehe, 1989; p. 39) 
 
Cultural liberation 
Thomas Ziehe’s theory on problems in adolescence is based on cultural liberation. 
The cultural liberation theory is divided in to tree significant parts, the reflective 
knowledge, ability to shape and individualization. (Ziehe, 1996) 
 
Reflective knowledge 
Society today gives us several possibilities to express and consider ourselves and our 
identity. In society today people have two sorts of experiences: primary and 
secondary experiences. The primary experiences are those we have on our own body 
e.g. a hot plate hurts my hands, whereas the secondary experiences are effectuated to 
us through media and society e.g. do not touch the plate, because it is hot, we have 
not felt on our own body that the plate is hot, but we know that it is hot. We take 
these kinds of experiences into account and they help shape our personality; we gain 
a script for the experience in order to have a solution for the next time the event 
occurs. However knowledge gained via secondary experiences often comes before 
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the primary experience, thus giving the individual a script for an event we have not 
experienced our selves. E.g. today’s adolescents might know all about how a sexual 
encounter is supposed to be, but they have not gained the experience themselves, and 
thus it creates the pressure on sexual performance amongst adolescents (Ziehe, 2002). 
 
Ability to shape oneself 
Society provides us with certain knowledge which tells us that we can shape the areas 
of our life; we can identify the problems and change them. Furthermore the areas that 
can be changed include body, appearance, communication, the habitués and 
relationship to reality (Ziehe, 2002). 
This knowledge is both liberating and captivating; ones life no longer has a preset 
destiny, but is now open for change. In the old days young people could rely on and 
hate the fact that their family might be of the middleclass, and thus limit them in life 
regardless their potential. But in today’s society everyone has the opportunity to 
pursue whatever dream they might have even though their father might be a plumber. 
Since we can change our own life and appearance we also become responsible for 
who we are, and are suddenly under pressure to do well in life, where you before 
could blame your family and society you now have to blame your self for not doing 
anything important with your life, and we are thus subdued to a form of social 
control. (Ziehe, 2002) 
 
Individualization 
The ability to shape and the fact that we gain reflective knowledge poses a paradox. 
On one hand people stride for identification and security and on the other hand they 
cannot ignore their reflective knowledge which often results in ambivalent ways of 
living. (Ziehe, 2002) 
 
The fact that you can choose and consider between so many options, even though 
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some alternatives might be closed, creates an expectations gap. The gap between 
dreams and reality grows, which only is seen as positive and negative, it can lead to 
frustration but also drives the person to greater engagement.  (Ziehe, 2002) 
This freedom in society provides us with a lot of different ways to live our life, as 
mentioned we choose these paths on our own, which in terms means that we no 
longer are a part of the society, but a single entity working together with the rest, 
otherwise known as individualization (Ziehe, 2002). 
 
Social relations 
Even though Ziehe bases much of his theory on the independent individual he still 
contributes some of the identity formation process to social relations. 
Ziehe’s take on social relations in adolescence sets of in his description of cultural 
orientation, which is an attempt to cope with the modern society. He has divided this 
into three main areas, Ontologisation, Potentiation and subjectification.8 (own 
translation) We will only cover the later in this section, since it is the only part that 
deals with social relations. (Ziehe, 2002) 
 
Subjectification is a search for intimacy in a modern world; the adolescent seeks to 
have as close a relationship with the least amount of social relations this search for 
closeness is caused by two main things in society, namely work and family issues. 
(Ziehe, 2002) Due to the social liberation and the freedom in society, young people 
have to adapt to a more efficient and fast paced work morale when they enter the 
labour market. This can seem frightening for young people, as a result of this they 
engage in these social relations where they can have and sense the intimacy, that the 
labour market and the pressure of education fails to give them.  
 
                                                 
8 Ontologisering, Potensering og subjetivering 
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The other influence on the formation of social relations for adolescent is the fact that 
most families consist of divorcees and half related brothers and sisters. In the 60’s, 
families where considered to be stable and something you could count on, but in 
today’s society families seems to be no more consistent than any other group of 
friends. 
Due to this the adolescent no longer has a stable family environment to mirror 
himself in, but turns to his generations everyday culture instead by “[…] attaching 
themselves experimentally to different cultures to cliques, sub-cultural stiles, certain 
forms of group preferences […]”9 (translation from original text; Ziehe, 2002, p. 32)  
The adolescent forms his identity mainly trough his group of friends, by mirroring 
and retesting his identity on them. The group also helps shape fix points to a variety 
of choices, both the hard realities such as education and line of work, but also the‚ 
soft’ areas of life such as, girlfriends, hobbies, consumption and lifestyle issues. 
(Ziehe, 2002) 
 
The liberation 
All of this results in the cultural liberation we used to get help from our social class, 
family and geographical location for a structured and selective ‘help’ for the future, 
but that is no longer the case. The decisions, disappointments, and conflict of 
interests are something we have to deal with on our own. This means that we have a 
cultural tendency, which gives us increased opportunities but at the same time more 
decision conflicts (Ziehe, 2002). 
 
Consequences 
We will in this section consider the negative consequences that the adolescents face 
when considering the three main tendencies in our modern society as explained by 
                                                 
9 “(...) Knytte sig ‘forsøgsvis’ til forskellige kulturer til klikker, subkluturelle stilformer, bestemte 
former for gruppepræferencer (…)”  
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Ziehe (1984). These tendencies are according to Ziehe an integrated part of the 
adolescent identity formation, self image, and conduct of life.  
 
As explained above Ziehe (1989) believes that we are exposed to a crisis of erosion. 
Traditions and norms within our society disappear, this means that traditions within 
work, family life, identity etc. looses its validity and becomes useless or looses the 
matter of course, people questions it. This leads to what Ziehe calls cultural liberation 
from the traditions and norms. He believes this to be a process that brings with it both 
positive and negative experiences. The negative experiences could lead to insecurity 
and strain where as the positive aspect is that these tendencies open up to changes. 
(Ziehe, 1989)  
These tendencies affect everyone, although Ziehe (2004) states that the adolescents is 
the group within society that are least affected when considering the fact that they 
only know modernism. Questions that in earlier generations were important such as 
identity, self development, faces of transitions and rituals are according to Ziehe not 
as important today because everything consists of transitions. Adolescents can handle 
having different identities at different times, and existential questions about the 
meaning of life are still important, but in a different way than the previous 
generations. (Ziehe, 2004)  
There exist contemporary life forms that compete with each other; these are in the 
awareness of society as well as in the individual. These life forms could be marriage 
or living alone, carer or substitute, supplementary benefits or public servant status, 
study or work. These life forms are identification points which figurate differently in 
people’s biography. All adolescents have fragments of knowledge, pictures and 
representations that can be related to all these various identity points around the life 
forms. It is not possible to choose every life form, but it is important to understand 
that they symbolically are in the awareness of the adolescents which makes the 
options hard to ignore.  
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A dilemma for the adolescent is that when you choose something, then you have to 
do without something else.  This is present in the adolescent’s awareness. Everything 
stands in contrast to the opposite. If you got a job you see people having time off, the 
unemployed sees people earn money, etc. Adolescents are always aware of what they 
missed out on or failed. The biography gets stuck, grow narrower, stands in contrast 
to the possibilities you want. It gets harder to be subjective and see this as a ‘law of 
nature’. There exist both, the importunate presence of possibilities and the growing 
consciousness that you can not figure them out. Presented with the fictitious diversity 
of possible life forms, some adolescents feel powerless and reduced to a few reel 
opportunities for changes. Everything seems to be moving, but numerous of 
adolescents have the feeling of being stuck. (Ziehe, 1996) 
 
The awareness of the different possibilities that exist is presented by the media. 
Especially the television offers children and adolescents secondary experiences which 
do not stand in relation to the possibility to create their own primary experiences. 
You know the world before you actually get to experience it. This type of achieved 
pre knowledge before you learn from own experiences are widely spread in today’s 
youth. Ziehe want to stress that this is not to say that young people should not to have 
this knowledge, but we need to be aware of the price for the liberation of traditions in 
all relations.  
All these tendencies give the impression that the adolescent in today’s society mature 
socially very early. The way we speak, evaluate and define ourselves and selects 
pictures from society, can result in a clarified attitude and a social routine. There 
could also be an extreme cultural situation where the adolescent observe him/herself 
from the ‘outside’, as with a video camera that follows him self in an everyday like 
Meta conciseness (Ziehe, 1996).  
This framework consists of a fully outlined background along with a theoretical basis 
from Erikson, Marcia and Ziehe, which provides the framework for the investigation 
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in the next chapter. Before entering the investigation, we need to explore what it 
means that both of our theorists believe that adolescence is turbulent. What is the 
historical background? And is there an opposing opinion? The following discussion is 
an important nuance for our investigation and development chapter. 
 
List of problems for average adolescents according to Ziehe 
• The adolescent can be frustrated due to unachieved dreams. 
 
• The adolescent can be overwhelmed by the immense possibilities of 
occupations in society and thus be frustrated. 
 
• The adolescent can feel pressured to be the best that they can be because they 
are responsible for their identity. 
 
• Secondary knowledge can pose a problem when the adolescent is not able 
differentiate between primary and secondary knowledge. 
 
4.3 Turbulence in adolescence; a cultural 
invention? 
Our report revolves around the issue of adolescence and autism in relation to our 
chosen theorists. In the search for clarification on this period, we have, through our 
material been forced to conclude that adolescence is viewed by several theorists as a 
stressful period. We therefore draw in the empirical work from Margaret Mead, 
because she has a different opinion. We will therefore in this chapter take a closer 
look into this proposition and thereby discus the opinions set forward by our 
theorists. 
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According to Sprinthall (1984), Freud viewed adolescence as turbulent period and 
because of this turbulence the adolescents became unpredictable. He believed that it 
was turbulent, because of the increase in sexual desire. With this statement for 
adolescence, Freud came up with a solution to this stormy period. He encouraged the 
fact that adolescents could gain control over their sexual desire, by developing 
patterns of coping with the strong sexual feeling which occurs in puberty and at the 
same time “[…] learning patterns of behaviour that keep family and peers – both 
males and females – in proper, socially acceptable balance with each other”. 
(Sprinthall, 1984, p. 13)  
 
Erikson (1971), a successor of Freud, believed that the stage of adolescence is the 
core of the identity formation. Identity is created through individual crisis and 
successes; it is seen in relation to societal relationships and the development of self in 
interaction with others. Ziehe (2002), as Erikson follows this line of thought of Freud, 
but describes identity as something which develops through comparison to others, the 
universe and the media. (Ziehe, 1996) This discussion, although not directly relevant 
for our research concerning autism, is important for this chapter. Our two theorists 
are convinced that adolescence is turbulent, what consequences does this have for our 
research? 
Erikson (1971) mentions that adolescence is less turbulent, for the adolescents who 
are intelligent and well educated, because they can follow the technological 
advancements and are able to identify with new roles when it comes to talent and 
ingenuity, and to adopt an implicit ideological viewpoint. This means that the less 
intelligent adolescents, who experience this turbulence is, according to Erikson 
expected to adopt an explicit viewpoint seen in relation to ideology. (Erikson, 1971) 
Ziehe’s (1985) focus point is what the societal development means to the individual 
and therefore puts emphasis on the strong pressure from the media and society. In this 
sense, adolescents already from an early age know more about how a sexual 
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encounter should pass of, than an adult in the 50’ties would. Due to this cultural 
liberation, the individual is overwhelmed by ambivalent feelings, because of the new 
found freedom of possibilities and choice the feel that they are capable of anything 
and on the other hand mourning the lost fixed frames of the old society. (Ziehe, 1985) 
We can therefore conclude that we are faced with new conditions and frames which 
challenges our identity. Ziehe’s point is that the freedom the adolescent in reality 
makes adolescence turbulent. It seems like the individual are caught in the crossfire 
of the new and the old society.  
The way our theorists view adolescence has great influence on the understanding of 
general adolescence and thereby adolescence for autists. We will therefore 
incorporate a contrast to this belief. Mead (1954) proposes that adolescence not 
necessarily has to be as turbulent and filled with crises as our theorists believe. 
 
In contrast to Freud, Erikson and Ziehe’s belief of a turbulent adolescence, some 
cultural anthropologists think differently. Through observation of different cultures, 
they have found that this stormy-and-stress hypothesis is not always suitable. 
Margaret Mead (1954) thought that the only scientists, who could investigate this 
turbulent phenomenon set forward by Freud, was the anthropologists. She suggested 
that the studies of man should be done in “[…] his most diverse social setting”. 
(Mead, 1954, p. 11) Through her studies in Samoa, Mead found that the experience 
of growing up was remarkably smooth and free of conflict and stress.  
Meads (1984) studies were conducted from interviews with Samoan girls, and her 
research revolved around; “[…] the family situation and sex relations, standards of 
friendship, of loyalty, of personal responsibility, all those impalpable storm centres of 
disturbance”. (Mead, 1954, p. 16) Mead describes her methodology as orthodox and 
the cultural background was found through interviews with carefully chosen 
informants, “[…] followed by checking up their statements with other informants and 
by the use of many examples and test cases” (Mead, 1954, p. 208) 
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The Samoan culture differs from the Western culture; concepts of life such as death, 
child birth and sex were handled very openly. The so-called adolescents were given 
tasks of responsibility from a very young age. (Mead, 1954) Based on her research 
Mead poses the question; “Are the disturbances which vex our adolescents due to the 
nature of adolescence itself or to the civilization?” (Mead, 1954, p. 17) She describes 
that it is through the discovery of the contrast, that we can shed light on the Western 
idea of adolescence. “[…] this tale of another way of life is mainly concerned with 
education, with the process by which the baby, arrived cultureless upon the human 
scene, becomes a full-fledged adult member of his or her society.” (Mead, 1954, p. 
18) 
Mead (1954) found that in the small community she conducted her research in; 
adolescence was not a period of storm and stress as proclaimed by Freud. Her 
conclusion was in strong contrast to Freud, she was one of the first to suggest that the 
social setting the individual lives in plays a vital role, her point being exactly this. 
We can question whether the findings from Mead really were as objective as she 
claims they were or how much Mead found that she wanted to find. (Sprinthall, 1984) 
In this sense, it is because of our social interaction and pressures from the culture we 
live in, that adolescence are defined as a stormy-stress period. According to the 
research and the findings from Mead, the adolescent must live up to the cultural 
expectations in the individual setting. Therefore adolescence does not necessarily 
have to be turbulent. Her research poses controversies to what is given in Freud’s 
way of viewing adolescence.  
This dilemma brought forward by Mead poses the question, if the turbulence of 
adolescence is cultural created or in fact a genuine for this stage in human 
development? If the turbulence is over dramatized, what consequences will this have 
for our findings?  
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Our interest does not lie in a final conclusion to these questions, but we do wish to 
explore these questions in chapter 6. The discussion will incorporate the findings 
from chapter 5, and we will therefore come back to Mead’s point of view later. 
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5. Investigation of autism in adolescence 
Having gone through the development of adolescents and how they shape their 
identity, we have recognized the main areas, in which adolescents are challenged. We 
have defined these main areas as identity formation, social relations and work 
identity. To investigate how an adolescent with autism goes through these challenges, 
we will now look at how the theory of Simon Baron-Cohen affects the theories of 
Thomas Ziehe and Erik Erikson. 
 
5.1. Erik H. Erikson 
Erikson’s theory of identity formation (1971) is divided in to eight main areas. We 
have chosen to focus on stage five, which is the area of adolescence. In order to 
clarify that people with autism are challenged in the stages prior to stage five, we will 
give a brief summary of the main challenges in stage one to four. We will then follow 
up with a comprehensive investigation of the fifth stage, which is the core of identity 
formation. This stage will be divided into different sections, in which we will start by 
looking at the individual vs. society. This will be an account of the consequences for 
the child with autism, when previous tasks have not been solved in a positive manner. 
As the stages are re-lived in stage five the expectations and demands of the 
adolescent are changing “[…] but more explicit demands has replaced the childhood 
environment, namely the society”10 (translation from original text; Erikson, 1971; 
122). We will then emphasize the importance of social relations in autistic 
adolescent’s identity formation, as well as their work identity. This section will end 
with a list that describes the challenges and difficulties that adolescents with autism 
have in relation to Erikson's identity formation.  
 
                                                 
10[…] men mere umiddelbare krav er trådt i stedet for barndomsmiljøet, nemlig “samfundet”” (Erikson, 1971;122). 
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5.1.1 Identity formation 
Erikson’s developmental theory stretches from infancy into adulthood. The first 
stages therefore have implications for the rest of the development, especially if you 
consider the children with autism. Thus it is important to know that children with 
autism are likely to be developmentally delayed when they enter adolescence. We 
will therefore start out with a brief description of the development of a child with 
autism, until stage five. 
 
On the bases of Baron-Cohen we have identified that the child with autism will not be 
challenged in stage one. This is because the ID and EDD have been fully developed 
for both average and autistic infants (Baron-Cohen, 1995). In stage two, the child 
with autism will deviate because the pre-mentioned development of SAM, ToMM, 
and thus ToM, is absent. In stage three, Erikson (1971) states that peer-to-peer 
relations become more important and this challenges the child with autism, because 
of their social impairments. In stage four the target is to get a good sense of self in 
relation to school work (Erikson, 1971). A person with autism will be challenged in 
this when they are dreaming of becoming a fire fighter, because they are likely to be 
encouraged to follow another direction by parents, caretakers, or teachers. This is 
because they cannot understand their own limits and realise this on their own. 
According to Baron-Cohen this could be due to their inability of differentiating 
between dreams and realistic possibilities (Baron-Cohen, 1995) 
 
Stage five:  Individual vs. society 
Having provided a summary of stage one to four, the following sections will be based 
on stage five in Erikson’s identity formation process. According to Erikson (1971), 
stage five is the core of identity formation. It is the time in which the adolescent has 
to integrate different aspects of the self in to a coherent entity, which then becomes 
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the individual’s identity. The aim is to investigate the consequences for autistic 
children, not having solved the previous stages.  
“ In their search for a new sense […] most adolescents will have to fight crises from 
earlier stages, before they can relax with enduring idols and ideals, which can lead 
to a final identity” 11 (translation from original text; Erikson, 1971; 121-122). 
When entering stage five, the adolescent has to re-live the previous stages, and 
therefore relate to the same crises as before, though the demands from society are 
more explicit than they were in the childhood environment (Erikson, 1971). This 
perspective is a potential problem for adolescents with autism, because they are not 
able to go through the stages due to their impairments. We have recognized that there 
are problems for autists in earlier stages, and since they have not been solved, the 
problems are enhanced in this stage.  
 
The following is investigated because children with autism did not achieve a positive 
outcome of the previous stages. The stages are described as autistic adolescents 
would go through them, if they had have to re-live them again.  
 
Trust or mistrust 
One of the problems that Erikson (1971) enhances is the need for basic trust, which 
stems from the first stage. This will only be re-lived if there has been a failure in 
establishing the basic trust in stage one. The adolescent will seek out people, whom it 
finds worthy of trusting, but they also need to create trust in themselves. As earlier 
mentioned, we have found that children go safely through stage one whether 
diagnosed with autism or not. If adolescents with autism should have to re-live this 
first stage it will be a struggle because of their inability to establish social relations. 
                                                 
11 I deres søgen efter en ny fornemmelse […] må en del unge atter slås med de kriser fra tidligere år, før de kan slå sig 
til ro med bestående forbilleder og idealer, der kan føre til en endelig identitet.” (Erikson, 1971; 121-122) 
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Individuality or shame and doubt 
When re-living stage two in adolescence it is important to find ones free choice, 
according to Erikson (1971). When considering this ‘free choice’ by Erikson with 
Baron-Cohen’s (1995) mindblindness in mind, we can see that this is difficult for the 
autist, because they are dominated by their current perceptions according to Baron-
Cohen (1995). According to Erikson (1971) average adolescents in stage five are 
afraid of doing things which might embarrass them, or do things that make them 
doubt themselves. Considering Baron-Cohen’s theory of ToM, it seems impossible 
for an autist to be ashamed, because it seems to require that one is able to understand 
and think about other people’s emotions, beliefs and intentions.  
 
Guides or misguides 
Re-living stage three in adolescence, Erikson (1971) accentuates the question of what 
future the adolescent has or wants. As a child in stage three, it was a question of 
desirable and interesting jobs such as firemen, pilots etc. For average adolescents 
having left the re-living of stage two doubting themselves, stage three becomes the 
time in which guidance or misguidance from others is important. The average 
adolescent seeks out guidance to create an illusion of a free playground of endless 
opportunities. This creates the dreams and desires to obtain certain jobs, though they 
are just illusions. For a person with autism this might be a worst case scenario, since 
it will be confused and stressed by these opportunities. In case of misguidance the 
autist could dream of jobs which are unattainable, and therefore the autist will be 
disappointed, which can cause identity confusion when the dream bursts.  
 
Choice of occupation 
The fourth problem Erikson (1971) brings out stems from the fourth stage. The kind 
of work average adolescents can obtain is more important than money and status. The 
kind of work an autist might take would probably be based on obsessive interest in 
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e.g. money (stock broker) or cars (formula one driver). This shows that the 
adolescents with autism lack the ability to differ between wishes and what 
possibilities they have in reality. According to Baron-Cohen this is caused by the 
inability to differ between mental and physical entities (Baron-Cohen, 1995).  
Re-living the crises from earlier stages can cause a stressful period for adolescents. If 
they are able to follow the technological development and therefore identify 
themselves with new roles concerning creativity and skill, the adolescent will have a 
less stressful identity formation. If these abilities are lacking, the adolescent will seek 
inspiring traditions ideas for future methods, ideas and ideals. It is this ideological 
potential in society that appeals to adolescents, who are eager to win praise from 
peers (Erikson, 1971). Since autists do not seek out peer groups or other social 
relations, it is unlikely that they will identify themselves with new roles, thus their 
identity formation should be rather tempestuous. Due to mind blindness it seems 
implausible for autists to relate to demands and technological development in society, 
thus they are likely to be left behind. 
 
5.1.2 The role of social relations in identity formation 
Having identified social relations as an important factor of average adolescents’ 
identity formation in stage one to four, we now investigate how it is for people with 
autism in stage five. 
Social relations are an important part of identity formation, and they are closely 
connected to family, peers and role models. In stage five, relations to peers and role 
models become more evident, and group relations occur. When taking into 
consideration the theory of ToM and mindblindness, it is evident that social relations 
are challenging for autists, and these relations are often absent. 
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Peer to peer 
Erikson (1971) states that adolescents’ relationship to peers, is an attempt to reach a 
definition of their own identity. The adolescent focus more on how the surroundings 
are looking at them, which they feel gives a clear sense of self.  
In this situation, autists in adolescence will have problems since they are unable to 
relate to peers beliefs, and further their intentions and desires, hence Baron-Cohen 
and the idea of mindblindness. They are able to compare themselves to others, 
though, because it only requires dyadic representations (Baron-Cohen, 1995). So 
basically adolescents with autism cannot, due to their social interaction impairment, 
understand the mental states of others.  
 
Groups 
Erikson (1971) believes that peer groups only become important if adolescents have a 
feeling of identity loss, because the peer group is able to provide the adolescent with 
an ideology from which the individual can infer its identity. Individuals attending 
these groups are, according to Erikson, often those who have problems growing up or 
have problems in identity formation. Adolescents prefer having a negative sense of 
self, rather than no sense of self at all. Further, the group the adolescent attends often 
deviates from mainstream society: “They [adolescents] are at times abnormally, often 
peculiarly occupied by the impression they give in relation to what they feel they 
really are.” (translation from original text; Erikson, 1997, p. 121)12. Children with 
autism rarely engage in peer groups. This is because they do not understand their own 
difficulties in social relations and they do not understand complex sequences of 
interactions when entering a social group (Baron-Cohen 1995). Those children who 
do engage in social groups tend to use their peers as tools, rather than interacting 
with them (Baron-Cohen, 1995; Seligman 1995). The consequence of this would be 
                                                 
12 De [unge] er undertiden abnormt, ofte besynderligt optagne af det indtryk, de gør på andre i sammenhæng med, hvad 
de føler, hvad de virkelig er” (Erikson, 1997, p. 121)  
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that they simply would stay away from social interactions, or try to control them so 
they fit their script (Mesibov et. al., 1997).   
 
Role models and relations to older people 
According to Erikson (1971), the adolescents identify themselves with popular role 
models. Unfortunately this can cause the adolescents to loose their own identity. 
Erikson also claims that adolescents need to be assured that the role model does 
everything in its power to be the best and succeed in the adult world. Adolescents 
with autism would find it difficult to identify themselves with role models based on 
beliefs and intentions. On the other hand they would probably identify with the 
coolness of their looks or how fast they drive. This would cause the autist to identify 
with superficial facets of people, rather than beliefs. 
 
For an adolescent with autism, social engagement is narrowed down to a superficial 
level, in which they see peers as tools rather then playmates. However, social 
relations alone cannot create an identity. According to Erikson another important area 
is work identity, which will be outlined below. 
 
5.1.3 Work identity 
“In general, what disturbs the adolescents the most is a lacking ability to decide upon 
a work identity.” (translation from original text; Erikson, 1971; 125)13  
 
In this section we will look into Erikson’s (1971) stage five and find out what 
implications work identity has on the adolescent’s with autism.  As cited above, 
finding a work identity is one of the most important and difficult aspects of stage 
                                                 
13 Det der mest foruroliger de unge, er i al almindelighed en manglende evne til at bestemme sig for en arbejds 
idenititet (Erikson, 1971;125) 
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five. This section of stage five has its ground work formed in stage three and four. In 
some parts we will therefore integrate previous tasks from these stages and see what 
implications they have on the current stage.   
 
Erikson (1971) states: “I am what I can learn to accomplish” (Own translation from 
Erikson, 1971,121)14 This shows us that being interested in some occupation and 
having success with school work, duties, and learning discipline, is essential in 
identity formation. These qualities should have been formed from stage three and 
four. If not, identity confusion in average adolescents partly derives from disturbance 
or the missing ability to learn. Desires or expressions of becoming a fireman, pilot 
etc. is, according to Erikson (1971), already present in stage three. In this age the 
average child finds occupations based on fascination and ‘coolness’. One could 
argue, in accordance with Baron-Cohen (1995) that a child with autism entering stage 
five, is physically and mentally much younger than the actual age in this stage. This 
indicates that they explore their work options in relation to stage three from 
considerations based on interests and fascination as a younger child, rather than 
appropriate to the developmental level. This means that considerations based on 
abilities, working hours etc, does not necessarily become a part of the autist frame.  
 
When considering that Erikson’s (1971) groundwork to form a coherent identity 
depends on education and future work, a person with autism will have several 
difficulties. Adolescents with autism might be able to complete jobs and find interests 
with positive response and feeling, but in reality their opportunities to become e.g. a 
fireman or police officer are limited. This is because of their academic restriction, 
which can be inferred from DSM IV (see chapter 2) and the lack of ToM. 
 
                                                 
14 Jeg er det jeg kan lære at udrette 
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To give an example; if a teacher or some adult in stage four was able to bring about 
the feeling that the child can accomplish a certain goal, the danger of identity 
confusion can be eliminated according to Erikson (1971). This is a good thing for 
average adolescents, but a risk for the child with autism if an adult accentuates 
interests in a job that is impossible. It is important for the person with autism to get 
help to eliminate occupational interests that are out of reach and based on fascination 
founded in stage three. If the adolescent with autism has been misguided, thus being 
unaware of the limitations in work abilities, identity confusion can occur. Because of 
the problems a child with autism faces during Erikson’s stages, the work identity 
should develop coherent to these. Applying the theory of ToM to this idea, it is 
difficult to create a work identity, since autists will have difficulties maintaining a job 
where contact with other people is needed, because of their impairment in social 
interaction as well as their mind blindness. There are workplaces specialised to 
employ HFA’s. One such workplace is called Specialisterne, which is a consultancy 
that tests products and performs work assignments for other companies 
(www.specialisterne.dk).  
 
Occupation, as described by Marcia (1993) and Erikson (1971), draws on finding a 
work identity as getting an education and finding ones place on the job market. 
Autists may not be able to achieve that kind of work identity. According to Marcia it 
is important to have a commitment in relation to occupation (see chapter four). If we 
consider occupation also to be about being activated in everyday life and to be 
committed, autists might have an opportunity to achieve commitment and thereby an 
identity. If not capable to achieve academic education they might be activated in 
some workshops where they can unfold their creativity and thus get the feeling of 
having a commitment. In this sense they can explore their options within these 
workshops that are adjusted to fit their routines and special needs, and thereby 
achieve a commitment to this form of occupation. We can conclude that according 
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from Marcia’s (1993) statement, autists will be able to be seen as having or achieving 
an identity.   
 
Considering Erikson’s theory of identity formation (1971) we can conclude that 
finding an occupational identity is one of the most important aspects in achieving an 
identity for average adolescents. This is further confirmed by Marcia in his research 
on adolescent’s identity formation. In relation to adolescents with autism, we find 
that they will have difficulties functioning in work settings that acquire social 
interaction, understanding and empathy. The fact that they are impaired in 
communication, and imaginative abilities as well as ToM, will make this 
development of finding an occupational identity very difficult. We also believe it to 
be a problem that they might consider their future in relation to occupation in 
accordance to stage three and play age, rather than stage five which they are supposed 
to base their decisions on. Thus applying Marcia and seeing based on commitment 
we believe that autists might be able to achieve a work identity.  
 
5.1.4 List of challenges 
As we have stated in this chapter, we can see that it is difficult for an autist to shape 
an identity in social relations. But it has also been shown that the autist might be able 
obtain a work identity. In Erikson’s identity formation both of these aspects are 
important combined with the positive outcome of the stages, therefore it is difficult 
for the autist to shape an identity. Though they might be able to form an identity in 
certain areas, they will not be able to integrate different aspects of self, into a 
coherent entity, thus they are likely be identity confused. 
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List of challenges a person with autism faces according to 
Erikson’s identity formation theory 
In order to have a positive outcome of identity formation, it is necessary to have gone 
through stage one to four successfully. We found that adolescent autists will fail stage 
two to four, due to several challenges. Among these is mind blindness, which 
prevents autists from inferring other people’s mental states.   
 
When reaching stage five, autistic adolescents will have to re-live the stages they 
failed in childhood, which is likely to be all of them, though stage one might have 
been solved. In adolescence social relations, groups, peer-to-peer, and role models 
become important. Since autists have deficits in social interaction (Mesibov et al., 
1997) they are likely to avoid the social relations, which average adolescents draw on 
in identity formation (Erikson, 1971).  
 
In order for adolescents to form a coherent identity, they rely on occupation, dreams, 
and desires to provide them with a work identity. For autists, however, this has 
proven to be a problem. Since they have problems in social interaction, 
communication, empathy etc, it will be complicated for them to find a job. Their 
repetitive behaviour, routines, rituals, and lack of social interaction further complicate 
their daily life. As a consequence it is difficult for adolescent autistics to obtain a 
work identity, though it is not impossible, which we will explain below. 
  
Because work identity is emphasised in identity formation by Erikson (1971) it is 
important to look at the implications of a work identity. Marcia came to the 
conclusion that being committed to occupation and ideology is equivalent to having 
an identity. If combining Erikson and Marcia, then autists will be able to have a 
commitment to a job, workshop or other kinds of activations. They would therefore 
be able to obtain a work identity. It will on the other hand be difficult for them to 
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enter social relations based on understanding of how these works. As mentioned 
before, this is due to the complex sequence of trying to get on someone’s wavelength. 
From Marcia’s point of view, autistic adolescents can be said to have a mixture of 
two identity statuses; foreclosure and moratorium. Autists can be said to be in 
foreclosure because they have not experimented with their identity, and their life is 
based on a plan, set forth by parents and caretakers. The moratorium describes the 
process of constructing an identity, not having made any commitments yet.  
 
5.2 Thomas Ziehe 
Erikson’s theory provides one side to the approach of autism in relation to 
adolescence. We will therefore outline a similar structure in the upcoming 
investigation of Ziehe’s theories. Ziehe, as Erikson believes that adolescence can be a 
period of crisis which can cause problems for the adolescent. Therefore the two 
theorists have some similarities, but still have different approaches to the definition of 
adolescence. The structure of this investigation will differ from the previous, because 
in order to arrive at Ziehe’s thoughts on identity, we will take up different points than 
in the earlier Erikson investigation.  
 
5.2.1 Identity formation  
The identity formation has, according to Ziehe, changed in modern society and is 
primarily rooted in knowledge gained from secondary experiences and media 
influences. This has several consequences for an adolescent with autism, which we 
will explore in the following section. The fundamental point from Ziehe is that 
identity is something which is created. Ziehe is convinced that in today’s society, we 
continue to develop our identity through constant reinterpretation and retesting of it. 
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(See chapter 4). This is possible, due to cultural liberation “Due to cultural liberation, 
the society of fates is transformed to a society of choices. Identity is created, not 
inherited.”15 (translation from original text; Ziehe, 2004, p. 14) The consequences of 
this will be explored in the following section, as we will try to discover the problems 
for an adolescent with autism when we consider the theory of Thomas Ziehe  
We would to like point out that Ziehe does not take people with autism into 
consideration in any of his thoughts. His work merely entails average adolescence. 
 
Changes in identity 
According to Baron-Cohen’s (1995) theory of ToM people with autism are incapable 
of comparing themselves to others, because they lack SAM and ToMM within the 
ToM. When we consider Ziehe’s (2004) claim that we retest our identity, we can 
derive that a person with autism will be incapable of retesting his/hers identity, 
because they will not be able to consider what other people are thinking about them.  
We assume, that it takes ToM to understand and reflect on information from the 
media, and we can therefore relate the input from the media to the severity of autism. 
When taking point of reference in Ziehe’s (2004) claim of quality of life, we believe 
that a HFA might not be able to consider why Brenda from ‘Beverly Hills 90210’ is 
going to art school, but still think that she has a cool car and want one. The fact that 
an autist cannot reflect on why Brenda is going to art school is due to the fact, that in 
Baron-Cohen’s mindblindness, the autist is incapable of ‘reading’ other people’s 
intentions. We can therefore assume that they are not able to measure quality of life 
through the media, and thus not be able to draw a comparison. This means that, the 
adolescent with autism follows the old society according to Ziehe’s claim, because 
they measure quality of life on material possessions, as Brenda’s car instead of 
emotional and family values.  
                                                 
15 ”Den kulturelle frisættelse gør, at vi går fra et skæbnesamfund ind i et valgsamfund; identitet 
skabes i stedet for at arves”.  
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With these identity tryouts Ziehe states that there is a risk that we are ‘deprived to see 
our selves’ meaning it becomes harder for the adolescent to see upon oneself ‘with 
ones own eyes’. This vision has been blurred by a universe of media via the immense 
amount of secondary experiences; the adolescent with autism is of course subject to 
the media as well, but perhaps not in the same degree as average adolescents. 
 
Reflective knowledge 
According to Ziehe’s (1996) cultural liberation claim, we base most of our primary 
experiences on secondary experiences which we receive from peers, society and the 
media. This claim would implicate that a person with autism, according to Baron-
Cohen’s (1995) theory on mindblindness, would not be able to receive secondary 
experience from the media, society or any where else, in the same degree as the 
average adolescent. We could suggest that this actually could help adolescents with 
autism feel more liberated from the social and societal pressure, in comparison to the 
average adolescent.  
We established earlier, that we guess that it will depend on the severity of autism 
whether or not a person with autism will understand information from the media. We 
therefore propose that the differences in secondary experiences are huge. There are 
experiences which imply ‘theory of mind’ and those who do not. On one hand if a 
person with autism is told that Netto is not good for shopping, the person will 
understand the information, but is unable to consider the intentions behind the 
utterance. On the other hand secondary experiences can be indirect as well: e.g. a 
person might notice that his friend seems to be stressed all the time working with 
children, and then conclude that working with children must be stressful, thus 
attaining a secondary experience. This scenario would be impossible for a person 
with autism to comprehend, thus they would not be able to attain the experience.   
In this case it is hard to conclude whether not a person with autism will receive 
secondary experiences. The version of the secondary experience, in the case of 
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Baron-Cohen (1995) therefore depends on whether not it takes theory of mind to 
understand it.  
According to Ziehe (2002) these secondary experiences help the adolescent discover 
possibilities. This can be of assistance to him, due to cultural liberation’s endless list 
of opportunities. It will give him the tools to shape his identity from knowledge 
gained from society. 
  
Ability to shape 
According to Ziehe (2002) the knowledge gained from society and the cultural 
liberation, gives individuals the ability to shape the specific areas in their life they 
choose to and thereby change who they are, e.g. if a person is born into a poor family, 
the person will still be able to become rich.  
For autists their place in society is a caused by their diagnosis. This diagnosis of 
autism cannot be changed, so the adolescent with autism will, in one way or another 
always depend on outside help and be limited in society by their diagnosis. This 
however just limits them, but does not have to rule out any change in their identity, in 
the sense of opinions and emotions. Ziehe (2002) states that the change of 
adolescent’s identity are based on comparison with others, through quality of life. 
This will not be possible for a person with autism, because they are not able to 
consider how other people think of them. Therefore they will not be able to identify 
the problems and areas of their identity, which they are not pleased with and thereby 
change them.  
According to Ziehe (2002), the ability to shape can cause problems, because the 
adolescent is responsible for every aspect of their life, since they are free from family 
and society or any other inheritable sources. This responsibility causes the 
tempestuous youth.  
In accordance to the diagnostic criteria a person with autism cannot think about their 
own identity, and will not see any areas that they would want to change, and thus not 
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feel responsible for their negative sides. 
According to Baron-Cohen (1995), it would be wrong to indicate that a person with 
autism is entirely incapable of wanting to change certain areas of their life. We have 
mentioned earlier that an autist is able to measure quality of life on material 
possessions, so a person with autism would be able to shape their life on this as well. 
They could observe that a person has a cool car and then want it, in order to satisfy a 
desire.  
The question then turns to whether not a person with autism has a need to change. 
There is nothing in the diagnostic criteria, which suggests either claim. But as we 
have concluded earlier autists do not compare themselves to others and we therefore 
derive that they will probably not have the need to change.  
The ability to change oneself means, that we live in a society where we exist without 
relying on other people, hence individualization. This means that we can chase our 
dreams. These dreams will of course be hindered by lack of skills or other 
shortcomings, the expectations of the realization of these dreams, may then pose 
either as motivation or as frustration. 
 
Individualization 
If we consider a HFA, he might be able to ‘dream’ of becoming an fighter-pilot, but 
they still will not have the ability to consider if the deficits in their condition stands in 
the way of the dream. E.g. do I have the right psyche to kill people? Or am I smart 
enough to finish the education? So in the end they will not be able to realise that this 
is not a realistic goal. This means that the caretakers or parents will have to burst this 
dream at some point, thus creating frustration. The dream however, may be used as a 
tool for encouragement, to guide the person with autism towards the realization of the 
dream, even though the nature of the diagnosis makes is impossible for a person with 
autism to actually realize it. 
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From combining Ziehe’s claims from chapter five, with the knowledge concerning 
chapter 2 and 3, we can determine that the adolescent with autism seems to be stuck 
in the old society, where material possessions defined you as a person and your fate 
was somewhat determined. This corresponds with the fact that people with autism are 
unable to meta-represent or of meta-cognition and thus not able to compare 
themselves to what other people think of them. 
We derive that the input which the adolescents with autism receives from the media, 
are determined by the severity of: 1) in relation to theory of Baron-Cohen (1995) 
mindblindness and 2) in accordance to the diagnostic criteria, the severity of social 
and emotional impairment. Both these outcomes means that autists live in the old 
society which helps them feel liberated from the societal pressure of choosing a 
career. If this is the case, the fact of being an adolescent with autism in Ziehe’s world, 
will be easier because the person gets the best from both worlds. They seem to be 
living in a kind of society of fates, and are free from the societal pressure. This makes 
them incapable of the same amount of pressure from society as an average 
adolescent, to choose a career and still be able to lean on their ‘fate’ because they do 
not have to choose a job. 
In addition to the previous claim, the realization of dreams is also dependent on the 
severity of mindblindness, and social and emotional impairment. Our conclusion is 
that they will not be able to realize their dreams. 
It can be assumed, that in relation to Ziehe’s numerous claims, that a person with 
autism not necessarily will have a tempestuous adolescence. 
 
As a result of this new individualization and seemingly cold and fast paced world, 
adolescents are in a constant search for intimacy; this search is the basis for social 
relations according to Ziehe. These social relations will be explored in the next 
section and attempt to balance them according to autism. 
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5.2.2 The role of social relations in the identity formation 
Ziehe (2002) claims that adolescent’s form groups with people that can give them 
intimacy and security, which their family fails to provide them in today’s society.  
If this is the case, this kind of social relations will, for people with autism, be non 
existent. In accordance to the diagnostic criteria (Mesibov, et al., 1997), people with 
autism are social and emotional impaired; they will therefore never join groups on 
account of receiving emotional security. This means that a person with autism will 
not engage in any form of loving or trusting interaction, and will thus not have the 
need to join any kind of group on account of that. E.g. the autist may have the same 
emotional bond with his mother, as he would with a stranger on the street.  
 
We can determine that we arrive at the same point as previously mentioned, that it is 
a question of the severity of mindblindness, and social and emotional impairment 
which determines the variety of social relations a person with autism creates. 
Although it is clear that an autist never would join a group. 
One of the functions of the social relations is as mentioned to help and support the 
adolescents in their choices regarding education and career, which is also known as 
the formation of a work identity. 
 
5.2.3 Formation of work identity 
When we consider the formation of a work identity, we must consider how severe 
mindblindness is in each case and how impaired the autist is. A HFA can hold small 
jobs, as seen with Specialisterne. The question is, if they will strive for further 
promotion and would want a career or a job with greater meaning?  
When following the claim from Ziehe (1996) that the adolescents today have to 
choose a carer during their last adolescent years, a person with autism finds himself 
in an ambivalent situation. The person is not pressured by society to choose a career, 
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but at the same time he lives in a cultural liberated society, where the average 
adolescent can choose what ever career he wants. The adolescent with autism will 
perhaps not have the pressure of having to decide on a career, but if they are aware of 
the opportunities they are supposed to have in the liberated society, they might feel 
that they have failed. This leads back to the fact that the main thing limiting the 
adolescent with autism is a permanent condition, (Mesibov, et al., 1997). This 
permanent condition will hold them in the same place for the rest of their life. 
For a person with autism, getting a job will not be relevant from Baron-Cohen’s 
(1995) description of the syndrome. This is because they are not able to perform the 
duties an advanced and more meaningful job requires, even though Baron-Cohen 
stresses that autists have dreams and desires, without knowing the intension behind it. 
This is due to the fact that it does not take ToM, in order for a person to dream. 
However they still will not be able to reflect upon their own limits to discover that a 
career is not possible and this may become a source of frustration rather than a 
motivation. Ziehe (2002) states, that because of the expectation gap, frustration can 
be used to motivate. The impossible dream for autists may therefore be turned from 
frustration to motivation, even though several jobs are restricted due to the diagnosis. 
This may never cause the adolescence for autists to be tempestuous, because it all 
again depends on the severity of mindblindness and social and emotional impairment.  
  
From Ziehe’s above mentioned claims, we can derive that the adolescent with autism 
is not pressured to choose a line of work by society, and is mentally incapable to hold 
advanced jobs and is then placed in the old society, which gives them a less 
tempestuous youth.  
We can also conclude that autists might be able to dream about having a job, as a 
fireman or policeman, but since the person with autism is incapable of self reflection, 
they may not be able to realize that this line of work is not a possibility.  
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So the fact that they are locked in the old society of fates can be the cause of much 
frustration, because the media and society tells you, that you are free to do what ever 
you want. The adolescent with autism might not have the required choices to make in 
relation to Ziehe’s claim and therefore may not have a tempestuous youth. 
 
5.2.4 List of challenges 
The above fusion of two viewpoints, Ziehe and autism provides a list of problems the 
autist has. We have therefore provided a list of challenges a person with autism will 
meet in their adolescence, and how they differ from the average adolescent. 
 
Problems in changes in identity 
First problem for the person with autism lies in the changes in identity, the adolescent 
will not be able to test their identity on others, and thus not change it. 
 
The second problem for a person with autism will be that they seem to be measuring 
the quality of life on material possessions, rather than the values proposed by Ziehe. 
 
Reflective knowledge 
Because an adolescent with autism is able to receive some forms of secondary 
experiences, it can pose a problem in the sense that they will only receive experiences 
which does not entail ToM. Ironically this could prove helpful since it eliminates 
societal pressure. 
 
Ability to shape 
The ability to shape is one of the biggest problems for an adolescent with autism. 
Their diagnosis is not open for change, and restricts them in more ways than 
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permanent limitations for average adolescents e.g. dyslexia or lack of physical 
attributes. 
The ability to shape ones life also has to be based on comparison with others, but the 
adolescent with autism is limited here as well, since they are incapable of self 
reflection. 
 
Individualization 
One of the things an adolescent has to accomplish is choosing a career, but where an 
average adolescent identifies his weaknesses and weighs his opportunities, the 
adolescent with autism will not be able to see his own short comings and thus the 
autist will be met with a series of disappointments during his life when he cannot 
fulfil his dreams, if he is aware of this. 
 
Social relations 
Another problem is that a person with autism will not form any strong social 
relations, and will thus not in contrast to an average adolescent, form the same social 
bond, while forming their identity. 
Furthermore it can be argued that since people with autism do not have any specific 
relation to their parents or any others, they will not have the need to form social 
relations on the basis of the lack of intimacy that a family can provide. 
 
Work identity 
A big problem for the adolescent with autism is the handling of the incapability of 
getting a regular job. At one point they have to realize that their dreams cannot be 
fulfilled. It can be argued that a dream can serve as a motivation, but the fact remains; 
they will never be able to hold average jobs. 
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With this investigation it seems to appear that an adolescent with autism, has an 
identity, in relation to Ziehe’s claims. However, the identity the individual is born 
with, does not develop in the case of autists. The autists do not have the necessary 
abilities to change and shape their identity, along with attaining all essential 
secondary experiences. This can have the consequence that the tempestuous 
adolescence, that Ziehe claims the average adolescents experience; will not be 
relevant for the autist. 
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6. Discussion 
In this chapter we will discuss the main challenges we identified in the previous 
investigation. These challenges will be discussed in relation to the interpretation of 
Erikson and Ziehe, and should facilitate an understanding of how HFA leave their 
adolescent years.    
The theories from Erikson (1971) and Ziehe (1989), represents two ways of 
understanding adolescence. Both theories concerns identity formation in adolescence, 
and are both based in societal settings.  
It is clear to us that we need to choose, which of these theories we think is most 
relevant to our project. We can also attempt to make a new list out of the two, 
outlined in chapter five, which would then contain points from both theorists. This 
combination would fit our project, in the sense, of a way of understanding the identity 
formation for autists in adolescence. 
 
It has become clear through our investigation what the problems for autists are. These 
points are deduced from the theories of Erikson (1971) and Ziehe (1989), and are 
therefore not something that Erikson and Ziehe themselves has concluded. 
 
Erikson 
• Lack of social interaction and affiliation to family, groups or peers. Therefore 
autists are not able to obtain a social identity. 
• Lack of comfort and security from peers which for the average adolescent is a 
‘safety net’ 
• The autist will have the possibility to obtain a work identity, although within 
their limitations. 
• Does not successfully go through stage two to four, in childhood which causes 
them to appear again in stage five. 
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• The difficulties in creating a coherent identity, because of complications and 
incapability of obtaining social identity, and failing to solve Erikson’s crisis, 
cause the autist not to form a coherent identity. 
 
Ziehe 
• Autists live in a limited society of fates, because they measure their quality of 
life on material possessions, instead of on values. 
• Are only capable of obtaining some secondary experiences, which does not 
require ToM.   
• They are not able to test their identity on others or in comparison with media 
produced pictures and thereby change aspects of their self, by comparison to 
others. 
• Are not able to obtain a satisfying work identity and the incapability of 
choosing a career, causes frustration. 
• Lack of social relations based on intimacy and security. 
• Lack of comfort and security from peers which for the average adolescent is a 
‘safety net’ 
 
With these lists, we can conclude that there are points, which are similar. The theories 
are seen in relation to society, so that could indicate the reason for the frustration 
which these incapability’s causes. 
 
Work identity and occupation 
Following our interpretation of Erikson (1971) and Ziehe’s (1989) theories on 
adolescent development, we have concluded that children and adolescents with 
autism are able to dream about a future. However, we established that autists’ dreams 
are not based on job requirements or any deeper meaning, such as helping people as a 
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policeman; dreams are rather a fascination of perhaps a uniform or a car with blue 
lights. However trivial these dreams might be, they still represent desires about the 
future. This can explain the lack of a satisfying work identity, in both investigations. 
The dream of having a career is not able to be fulfilled because of the disorder. The 
autist may have the desire to get a proper job, but is not able to realize it. 
In both our investigations we found that autists are not able to identify their own 
limitations, thus they are not able to realise for themselves, that carrying out the 
dream is impossible. Our two interpretations agree that if the dream is not obtainable, 
parents or caretakers will be the ones to burst it, which would cause much frustration 
for the autist. The theorists also agree that if a person does not find an occupation 
which is a large part of their identification, the person will be identity confused and 
thus frustrated. 
 
Solution to frustration 
The two theorists diverge in opinion, as to how an unrealistic dream of occupation 
should be handled. In our interpretation of Erikson (1971), we found that the dream 
should be redirected towards a more obtainable goal already in stage three, following 
the interest of the child. Our interpretation of Ziehe (1989), on the other hand, states 
that an unobtainable dream could be used as a motivation for the adolescent. Both 
interpretations raise problems in relation to autism.  
According to Ziehe average adolescents can use their seemingly unobtainable dreams 
as motivation, but we derived in our investigation that for an autist the dream will 
always be unobtainable no matter how hard they work. Ziehe states (1989) that the 
larger the expectation gap is, the more frustration it will cause for the adolescents. 
The efficiency of using a dream as incentive can then be disputed. First, it could be 
argued that autists, just as average children, change their fascination on an almost 
daily basis, resulting in different dreams, and thus requiring different motivations. 
But since the dream is build on fascination it does not include considerations about 
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the educational requirements, thus the caretaker or parent could easily use the same 
incentive, or at least tell them that every line of work requires basic education. On the 
other hand, dreams could be the product of the autists’ fascination, of e.g. fighter jets 
which could result in a dream of becoming a pilot. Though, it can be argued that this 
intense fascination is an even larger source of motivation, but in time it will be an 
equally large frustration when the dream bursts. It turns into a question as to whether 
or not it is right to use incentives to pace autists, because when they reach the peak of 
their potential by e.g. finishing the basic education, the dream will burst, only with 
greater frustration because of the large expectation gap. On the opposite it can be 
argued that if this motivation has carried the autist trough the basic education it is 
worth the disappointment. Although one could wonder if achieving a basic education 
is the autists wish or the parents or caretakers. 
Erikson (1971) has a different solution to the problem of dreams. As earlier 
mentioned, from our interpretations he believes that dreams should be redirected; 
however it seems that if an autist has based his dream on fascination of e.g. 
policemen, it would be hard to redirect this dream, but if the child also loves to paint 
one could try to emphasize on this area instead of a policeman in an early age, this 
could perhaps end in a job at an art studio.  
Marcia (1993) tested Erikson’s identity statuses of adolescents, and came to the 
conclusion that having a commitment to occupation is important for adolescent’s 
identity formation. Being committed helps the adolescent to get a sense of 
importance, thus it could be argued that the autist would be assisted in forming a 
work identity, even though it has nothing to do with the initial dreams. It could also 
be argued that being committed is not important for autists, thus it would become just 
another routine in their daily life. It all depends on what role identity theories 
attribute to jobs, if it is a matter of accomplishment or just a thing to do. However, 
according to Ziehe (1989) we identify ourselves through our job, and if the job turns 
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out to be rather meaningless and differs from the original dream, it does not help the 
autist to form a work identity.  
 
Social identity 
Our theorists agree that when the adolescents have different crises they engage in 
social relations. These relations as well as peer groups, seem to be the safety net for 
the identity confused adolescents. When adolescents have trouble choosing a career, 
they turn towards their peers looking for guidance.  
This, however, is not possible for autists because they do not engage in peer groups. 
We concluded in our investigation that autists most certainly will fail to find a line of 
work within their limits and area of interest, and they will come to the point, where 
average adolescents according Erikson (1971) and Ziehe (1989) would turn to their 
peers for guidance,. Since autists never would strive after social support, we argue 
that it is the task of the caretaker or parents to guide them. This could be done by 
means of Erikson’s idea of redirecting children’s dreams and interests towards the 
obtainable, or by Ziehe’s suggestion to motivate the adolescent to achieve the goal.  
 
Identity formation 
When it concerns the identity formation, our theorists disagree. According to our 
interpretation of Erikson, autists are not able to form a coherent identity, because of 
the non-existent formation of a social identity. The autists may be able to form a 
work identity, but Erikson (1971) stresses that it is a combination of several aspects, 
including the lack of a social identity, which creates the coherent identity.  
The interpretation of Ziehe on the other hand, suggests that the autist will form an 
identity. The identity cannot be changed in a larger sense, because the disorder makes 
them incapable of changing it trough comparison and secondary knowledge. This 
identity the autists have may therefore be simplistic, because they do not have the 
cognitive skills to change it. 
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The different opinions we have deduced from the theorists, creates various opinions 
on whether or not autist form an identity. They both believe that adolescence is a 
crisis and that it can be a tempestuous period for the adolescents. 
 
Tempestuous adolescence 
But what if we take up Mead’s (1943) point, from chapter four, Erikson argues that 
adolescence can be a tempestuous period due to identity confusion, while Ziehe states 
that the adolescence is tempestuous because of the responsibility for oneself put on 
him due the freedom provided by society.  
Mead is a contrast to the belief of a tempestuous youth, and concludes in her research 
that adolescence not necessarily has to be as tempestuous as claimed by several 
theorists. Furthermore, one of her main points is that the culture, in which we live, 
causes the tempestuous youth. What is the consequence of her theory in relation to 
the beliefs of Erikson (1971) and Ziehe (1989) stated in our report?  
If Mead’s arguments are correct, that our conclusion of a tempestuous adolescence 
for autists is not necessarily so, then both our theories would be rendered more or less 
useless, since they are based on the crisis of adolescents.  
Mead’s study however has been criticized, mainly because she seemed to pick 
informants, which suited her research. Furthermore many arguments have been 
concerning the fact, that the testing of a culture, so, diverse to our own Western 
culture is not suitable. But nevertheless Mead’s cause is still just, she wanted to 
emphasise that turbulence in adolescence is cultural created and so she did. 
If it is true, that the average adolescents do not have a tempestuous youth, then autist 
must be much worse off, since they have to deal with the problems of their syndrome 
as well.  
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7. Conclusion 
It is the common assumption of many theorists, that adolescence is a frustrating time 
for teenagers. This assumption is commonly accepted and the challenges for 
adolescents are said to be huge. Our interest lies within autism and the foundation for 
our report is therefore the question of the challenges for adolescents with autism. 
By taking point of reference in the identity formation of Erik H. Erikson and Thomas 
Ziehe’s ideas of adolescence, we have identified what the average adolescent has to 
go through. This period is understood by both Erikson and Ziehe to be a time filled 
with crises, which can be frustrating. By taking point of reference in two theorists, we 
have operated with two different ways of seeing reality  
Our findings from each theorist differ and we have therefore concluded that we have 
to either choose between the two, or try to incorporate both. Our focus has been, to 
find a theory which was best suitable for the explanation of autism in adolescence.  
Considering Erikson’s five stages, the results appear to disfavour autists. As we have 
mentioned, autists are not able to solve the crises in stage two, three and four, thus 
they would have to re-live them in stage five. However, since they are not able to 
solve the crises due to their fundamental disorder, they will not be able to solve the 
problems the second time either.  
We have concluded that the area in which autists is not as challenged as other areas, 
are the work identity. This is the area, in which the autists actually have the 
possibility create a good sense of self. This is, as mentioned before, only if work 
identity can be considered as some kind of commitment, in for example workshops or 
other activities.  
When considering the overall identity achievement we can conclude from Erikson’s 
perspective that because adolescents with autism are unable to solve the crises in a 
positive manner they will not be able to integrate them into a coherent unity, which 
will cause identity confusion.  
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From our investigation of Ziehe we found that HFA adolescents have problems with 
social relation engagement. This leads us to consider the possible outcomes according 
to Ziehe. 
From our findings we can conclude that autists live in a society of fates. In theory, 
society of fates should make it easier for adolescents with autism because they do not 
have to choose a career. Even though this might make it easier for adolescents with 
autism, it depends on how oblivious they are to society of fate and the freedom that 
comes with it. If they know that they live in a society that is supposed to be open, it 
could easily be an even bigger feeling of ‘coming short’ when you know that you 
cannot be anything. 
We can therefore conclude that whether we take the theories from Erikson or Ziehe, 
people with autism are challenged no matter what. So the outcome of Ziehe’s theory 
might be that people with autism have an easier adolescence, without any larger 
crises, but could it not be that these crises is what make you grow up?   
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8. Theoretical reflections 
We will in this chapter elaborate on the theoretical implications of the report and 
briefly outline our epistemological foundation. We will attempt to outline the 
ontology of the psychological tradition, which we are working with and define the 
knowledge it produces. Furthermore we will reflect upon the project, starting in 
chronological order with our research question. Because our report already entails 
critic and discussion of our theorists, we have chosen not to do this in this chapter.  
The reflection will provide alternatives to the selected layout and choice of methods 
and theories.  
 
Framework for report: 
Our report is based in an overall psychological setting. The specific setting we are 
working under is social psychology; although our inspiration derives from both 
cognitive and developmental psychology. We can propose that the ontology of 
psychology is often conceived to be the study of how individuals perceive, influence, 
and relate to others. The etymology of ‘Psychology’ derives from ancient Greek, 
psyche – meaning soul or mind and logos – meaning speech.  
The common assumption is that Sigmund Freud (1856-1939) revolutionised 
psychology (early onset for social psychology), with his opinions on human drives 
and desires. He proposed in an article in 1920 that the psyche was divided into three 
parts: ego, super-ego and id. We have earlier in the report established that the source 
of inspiration for both our theorists, Erik H. Erikson and Thomas Ziehe was Freud. 
We therefore determine that Freud is the period in history where modern psychology 
arouses.  
The ontology of social psychology draws on the philosophical assumptions which 
derive its key points from: the French post structuralism. According to Phillips & 
Jørgensen (2002), this line of though was original developed with its key point of 
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departure in the French structuralist movement. What is important for us is that the 
theory universalised Marxism and psychoanalysis. (Phillips & Jørgensen, 2002) 
Thus, establishing that ‘thought’ is fundamental for our existence, along with drives 
and desires. The academic tradition of social psychology is an approach to the overall 
psychological framework and focuses on how our thoughts and self-awareness made 
possible by our social surroundings.  
If we look at the type of knowledge our framework produces, it is commonly 
understood that social psychology tend to the individuals social behaviour, which 
emphasizes on personality and cognition, in the immediate social situation. Therefore 
the knowledge we produce is some what common-sense. The moment people talk to 
each other they construct different meaning, and thereby position themselves and 
others on account of that meaning.  
 
Identity 
In our report, we deal with the concept of identity as an inner core, which develops 
over time. Furthermore we determine that a person’s identity consists of different 
identities, the main identities being ethnic, cultural, social, work and sexual identity. 
Although we only work with social and work identity, this can be explained by the 
lack of cultural and sexual awareness in autism. We have therefore chosen to delimit 
these identity issues, because they would not be relevant for our report. We could 
however, have taken all five identity types up in our investigation, and would then 
have had a broader investigation. We have also discussed that if this was the case, we 
would have to have different theorists on the topics of ethnic, cultural and sexual 
identity. Our current theorist does not work with these concepts, as they do with 
social and work relations. We feel that our project is already based enough on theory 
and this would have brought a bigger theory load on.  
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Research question 
When looking closer on our research question, we find that on one hand we have 
limited ourselves and the directions in which we could answer this question. And on 
the other hand, our question is very broad and does not explain what kind of semantic 
field the challenges we are looking for are in. So by choosing to focus on 
adolescence, we have ruled out any other stage in human development. And by 
choosing a broad concept as ‘challenges’, we have yet to describe to the reader in 
which semantic field we wish to focus on. The question as such work very well with 
the endless possibilities of fields we could study. But it does not clarify what kind of 
challenges we find important for our investigation. Therefore when asking the second 
question, we relate back to the challenges, asked in the first question and ask if this 
causes the tempestuous youth. With this second question, we do not imply that 
adolescence for autists are tempestuous, but combine average adolescence with 
turbulence. The discussion of this question also serves as a counterpart to Erikson and 
Ziehe opinion of adolescence.  
We could have posed a different question, narrowing our semantic field to the focus 
of identity. We could have asked: How does the identity formation develop for 
children with autism during adolescence, and what implication does this have? By 
asking this question, we could have narrowed our field of study, to that in the report. 
 
General development 
In chapter four, we have chosen to provide the reader with a thorough understanding 
of the general development. We mention in the report that we do not incorporate this 
general aspect in our investigation. So why have we chosen such a thorough outline? 
Is it relevant? We found that this background serves the project well, furthermore 
adolescence as a stage in human development has so many aspect of the same stage. 
The physical development alone explodes in this period, which in itself is the cause 
of many frustrations. We have chosen not to go in-depth with any of the 
                                        98
developmental aspects. Because we found, that if this chapter was explained in-depth, 
an investigation of this was needed. Therefore we found that providing a brief and 
thorugh outline was needed. Therefore the reader is fully aware of the all aspects 
occurring in adolescence, and is therefore more prepared to reflect on the 
investigation. 
 
Investigation 
The investigation entails the problems we have chosen to be essential for average 
adolescents. Therefore we only consider selected sides of adolescence. This means 
that we do not provide a fully explained investigation, where all relevant issues for 
adolescence are incorporated, and put in relation to autism. The consequence is that 
we do not get the full picture of autism in adolescence. We are of course aware of 
this, and explain fully, that we do not intend to uncover how autists experience 
adolescence. This could, however, have been an interesting project, although to big 
for a single semester. 
 
Project as a whole 
We found that combining our chosen approaches i.e. autism, theory of ToM, Erikson 
and Ziehe, that we have constructed a methodological and theoretical framework that 
gave us an excellent background to answer our research question. However, we are 
also aware of the fact that our project is theoretical based, and that a good alternative 
would have been, to put our conclusion into an empirical setting. We have had 
troubles finding the best material, which could have provided us with empirical 
studies on autism in adolescence and how the identity formation occurs in 
adolescence. We therefore consider this point to be one of our main problems. An 
empirical study could have provided an extra dimension to our investigation, and 
thereby validated and confirmed our findings. 
                                        99
9. Group process evaluation 
This chapter will entail our group process description and our Danish summary. The 
group process description questions are taken from study guidelines. 
 
9.1 Group process evaluation 
In the following we will take into account how our group process has been in the last 
four months. We will answer the points in the order which they are posed, in the 
study guideline. 
 
The process of group formation and an account of the initial research interest: 
The group found each other during the lobby phase, under the proposal 
“understanding autism” because of a common interest in the mysterious field of 
autism, and the chance to work with a more ‘real’ problem and perhaps find some 
sort of solution.  
 
Describe how this initial interest was gradually delimited and account for how 
you chose the approaches and empirical field – and this is the right place for 
accounting for the approaches, theories, and issues you excluded and why: 
Our main focus was initially to identify problems for autists during adolescence, and 
then investigate if a special school for people with autism was meeting these 
problems in a proper manner. We were also going to investigate if our theoretical 
findings corresponded with the observations we could make on the school. 
We soon found out that the degree and cause of problems during average adolescence 
were very different, and we chose to include different views on the problems. As the 
project came along it proved to be more than enough for a project to focus on 
adolescent problems, let alone the problems of adolescents with autism. So we 
decided that a trip to England would prove too costly and an empirical study would 
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take up to much time and space in the report. The project then evolved to a strictly 
theoretical investigation which have turned out to be helpful since we while doing the 
project heard and saw several success stories of people with autism, that they 
according to our theory should be incapable of, so a trip to observe actual autist 
would have turned our project into a discussion of the flaws in the mindblindness 
theory, instead of an investigation of the problems for an autist. 
 
How you found empirical sources, secondary literature, relevant theories, 
relevant methodological approaches and models; account for special problems in 
connection with this process: 
The theory of mindblindness was given to us from the beginning of the project as a 
general theory on the cause of autism, which then was complimented with more 
literature on the general criteria’s for the syndrome. 
We found the first of our theorists for the investigation Erik Erikson almost right 
away, as he was pointed out to us as a psychologist that did not necessarily saw the 
adolescence as a turbulent area of life. Our second theorist Thomas Ziehe was 
recommended to us, as a counter theorist to Erikson, but as we read his books we 
found that they seemed to have the same general opinion, but arrive at their 
conclusions in very different ways. Our secondary literature has mainly been found 
through library searches. 
 
Reflection on and presentation of both the internal division of labour in the 
group and the collective activities, debates, etc., and on the relation between 
group and supervisor; possibly between the group and other groups/other 
supervisors/resource persons: 
We started by dividing the material into autism related literature and adolescent 
related literature, working under the thought that we were going to England and 
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would have to finish the theory before starting observations. But as the trip was put 
on hold we read the missing literature and worked as a unity from there. 
When we came to the investigation we made the preliminary drafts in divided groups 
according to Erikson and Ziehe, and then read and commented each other during the 
last rewrites, before joining up for the final discussion of our findings. 
Our relationship with our supervisor has been flawless, we have had meetings every 
week and there was good email communication in the weeks our supervisor was out 
of town. We must say however that our supervisor provided us with wrong guidance, 
since we were told that the title of Beverly Hills was 91201, but after an entire day of 
research, which included several maps of USA and calls to the US postal service we 
found the right answer. In the end we decided to let bygones be bygones 
 
Attendance of courses and seminars, including language courses, and their 
connection to project work. 
Some of us attended the academic writing seminars arranged by the house, which 
have proved helpful in the writing of this project.  
 
Account for project related activities outside the house, outside ICS and outside 
RUC, such as field work (for instance, interviews), excursions, lectures you 
attended, films you saw. 
We chose not to do any empirical fieldwork, and we have not made any activities 
outside RUC. 
 
Reflect on both the problem definition seminar and the mid-semester 
evaluation: how these discussions influenced you approaches and further work. 
We were told at both the problem definition seminar and the mid-semester seminar, 
that our project would be too big if we included a trip to England and an empirical 
study, which we later on took into consideration and decided to stay home. 
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9.2 Summary of report 
 
”The forgotten youth” er et teoretisk projekt omhandlende, autister i puberteten. 
Rapporten tager udgangspunkt i Simon Baron-Cohen’s teori ’theory of mind’, hvilket 
er en bredt accepteret teori omkring manglerne forsaget af autisme. Derefter bliver 
manglerne i autisters udvikling brugt som baggrund for en analyse af problemerne for 
unge ifølge udviklingsteorierne fra Erik Erikson og Thomas Ziehe, begge inspireret 
af Freud. Erik Erikson og hans niveau opdelte udviklings teori bygger primært på 
samfund, hvor Thomas Ziehe’s udviklings teori primært bygger på samfund og 
individ. Begge teorier giver et nuanceret bud på ungdommens kriser, som til sidst 
bliver sammenholdt med ’theory of mind’ teorien, for at klargøre problemerne for en 
autist i puberteten. Vi konkluderer at en autist vil have det svært i puberteten hvis det 
at skabe en overordnet identitet er afhængig af sociale relationer og en arbejds 
identitet. 
 
                                        103
10 Bibliography 
Baird, Jodie A. & Astington, Janet Wilde (2005): The development of the intention 
concept: from the observable world to the unobservable mind. IN: (ed.) Hassin, Ran 
R; Uleman, James S; Bargh, John A: The new unconscious. © Oxford University 
Press.  
 
Baron-Cohen, Simon (1995): Mindblindness: an essay on autism and theory of 
mind. © Massachusetts Institute of Technology. 
 
Berk, Laura E. (2003): Child development. © Illinois State University. 
 
Blos, Peter (1990). Om ungdomsårne, en psykoanalytisk belysning. © Hans Reitzels 
forlag a/s. 
 
Bolton, Derek & Hill, Jonathan (2003): Mind, meaning and mental disorder. © 
Oxford University Press. 
 
Colman, Andrew M. (2003): Oxford Dictionary of Psychology. © Oxford University 
press. 
 
Encyclopaedia of psychology (2002) Kazdin, Alan E. Editor in chief. © Oxford 
University press. 
 
Erikson, Erik H ( 1971): Identitet, ungdom og kriser. © Hans Reitzel Forlag. 
 
Erikson, Erik H. (1971): Barnet og Samfundet. © Hans Reitzel Forlag. 
 
                                        104
Happé, Francesca (1995): Autisme – en introduktion til psykologisk teori. © Hans 
Reitzels Forlag a/s.  
 
Haracopos, Demetrious & Plougmand, Oskar (ed.), (1992): Børn, unge og voksne 
med autisme.  
© Sikon. 
 
Howlin, Patricia (1998): Children with Autism and Asperger syndrome: a guide for 
practitioners and carers. © John Wiley & Sons Ltd. 
 
Howlin, Patricia (1999): Teaching children with autism to mind-read, a practical 
guide. John Wiley & sons. 
 
Ives, Martine (2003): Hvad er Aperger’s syndrom, og hvordan vil det påvirke mig? © 
National Autistic Society & Videnscenter for autisme. 
 
Jørgensen, Marianne W. and Phillips, Louise (2002). Discourse Analysis as Theory 
and Method. London: SAGE Publications. 
 
Kaland, Nils (1996). Autisme og Aspergers syndrom; “theory of mind”, 
kommunikasjon og pedagogiske persektiver. © Oslo: Universitets forlaget 
 
Kanner, Leo (1997): Mennesker med autisme. 11 cases. Et opfølgningsstudie af Leo 
Kanner. © Videnskabscenter for autisme. 
 
Larsen, Ole Schultz (2000):  Barndom og Ungdom © Forlaget Systime. 
 
                                        105
Lilliard, Angeline S. & Skibbe, Lori (2005): Theory of mind: conscious attribution 
and spontaneous trait inference. IN: (ed) Hassin, Ran R; Uleman, James S; Bargh, 
John A: The new unconscious. © Oxford University Press.  
 
Malle, Bertram F. (2005): Folk theory of mind: Conceptual foundations of human 
social cognition. IN: (ed) Hassin, Ran R; Uleman, James S; Bargh, John A: The new 
unconscious. © Oxford University Press.  
 
Marcia, James E. (1993) : Ego identity, A handbook for psychosocial research. © 
Springer-Verlag 
 
Mead, Margaret (1954): Coming of age in Samoa. © Penguin Books LTD. 
 
Mesibov, Gary B., Adams, Lynn W. & Klinger, Laura G. (1997): Autism 
Understanding the Disorder. © Plenum Press, New York and London. 
 
Møhl, Bo and Schack, May(2004): Den nye psykologi håndbog, © Gyldendal 
uddannelse 
 
Nylander, Lena (2003): Autismespektrumsforstyrrelser hos voksne. © Lena Nylander 
& Videnscenter for autisme.  
 
Peeters, Theo (1999): Autisme:  fra teoretisk forståelse pædagogisk praksis. © 
Tobemo offset A/S, Danmark. 
 
Seligman, Martin E.P. (2001): Early onset disorders. IN: Seligman, Martin E.P; 
Walker, Elaine F.; Rosenhan, David L: Abnormal psychology. 4th edition. © W.W. 
Norton & Company, Inc.  
                                        106
 Sprinthall, Norman A. and Collins, W. Andrew (1984): Adolescent development; a 
developmental view. © Random House, New York.  
 
Schreibman, Laura (1988): Autism. © Sage Publications, Inc. 
 
Trillingsgaard, Anegen (1996): Tidlige tegn på autisme – i de tre første leveår. © 
Videnscenter for autisme. Fritz Grafisk Aps, Danmark. 
 
Wellman, Henry M. (2002): Understanding the psychological world: developing a 
theory of mind. IN: (ed.) Goswami, Usha: Blackwell handbook of childhood cognitive 
development. © Blackwell Publishing.  
 
Ziehe, Thomas (1989): Ambivalens og Mangfoldighed. © Forlaget Politisk Revy. 
 
Ziehe, Thomas (1989): Kultur-analyser. © Symposium Bokforlag & Tryckeri. 
 
Ziehe Thomas (1996): Ny ungdom og Usædvanlige læreprocessor. © Forlaget 
Politisk Revy. 
 
Ziehe, Thomas (2004): Øer af Identitet i et Hav af Rutine. © Forlaget Politisk Revy. 
 
Webpage: 
Caruthers, Peter (http://cogprints.org/1193/00/autism.htm) 
 
 
                                        107
